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CHAPTI

INTRODUCTION

Educators who have 1d occasion to visit a variety of differ-.

ent schools a d communicate with their respective staffs r .eognize

that -each school has its own distinctive characteristics aside from

those relating to size, relative wealth, ice tion, and other so 1

fact rs. For many years educational practitioners as well as

researchers \verd unable to provide any s ecifie insight into what

thef3e differences .ro or why they existe.:. They realized that

distinctive differ nces did exist, but wcie at a l to describe,

explain, or categorize the distinctions.

Halpin refers to the differences that exist from one school

to another as "feel." He provides descriptive examples and also a

partial explanation when he observes:

In one school the teachers and the principal arc zestful and
exude confidence in what they are doing. . in a Second.,
sehool the brooding discontent of the teachers is palpable;
. . a third school is marked by neither joy nor despair, but
by hollow ritual. . and so, too; as one moves to other
school.% one finds that eaeh appears to have a "per*onality"
of its own. It iS this "perSonality" that we de7:4:cribe here as
the "Organizational Climate" of tho school. Analogously,



personality is to the in ividual ivhat Organizational Cljanate is
to the organization.

In an attempt to progress beyond the mere recognition that

ls differ markedly fro

2

le another with respect to Organiza-

tional Climate1 Halpin and Croft constructed and tested the Organi-
,

zational Climate .Description Questionnaire (OaDQ);(Appendix A)

which permits the portrayal of thepOrgani.zational Climate of ele-

mentary scheols. TrCe instrument is desijrned to "map the domain

of organizational climate, to identify and describe its dimen
112and to measure them in a dependable way.

Thus, through the use of the OCDQ it is possible to construct

and compare profiles of different schools and identify the distin-

guishind characteristics of their respective Organizational Cli-
3mates. Furthermore, it is poSsible to designate schools as pos-

sessing a specific type of Climate based upon the six catcgqrics of,

Organizational Climate identified by Halpin and Croft. They Nbel

the Organizational Climates as the "Open, " the "Autonomous, r' the

"Controlled, " the "Familiar, the Paternal, 11 and the "Closed. "4

1 Andrew Halpin, Theory and Research in Administration
(New York: The Macmillan Company, 196G), p. 131.

2 Ibid.
3 Ibid.,_
4Ibid.

pp. 132-133.

p. 133.

135.

11



3

Recognizing that it is possible to iclentify and categorize

h elementary school independently within a systen w:th respect

kind of Org tniationil Climate- -vhich it displays, it is then

possible to study the etlr-r factors or variables operaUiig within a

given school or gr up of schools which might have a relationship to

the Organizational Climate of the school er schools.

Statei-erh of the Pr biem

Schools appear to vary considerably with regird to the

Organ' ational Climate which they display. Te'a_drer also appear

to vary considerably with r gard to their personal values concerning

disadvantaged pupils and their perception of their principal's

values, both of which relate to a school's professional endeavors

and have an effect on the attainment of organii zatinal goals.

To what,Ottent, then, do the valnes of teachers conceri

disadvantaged pupils 'and.the values of principals concerning disad-

vantaged pupils as perceived br their teachers vary with Organiza-

Clirnate? These questions delineate the,prohlem with which

this investigation waS concerned.

rri)Q purpose

The purpose of this study was t- Contribute to the body of

s- available in the area of educational administration which

1 2



pertains to the Orga izational CH --ate of urban elementary schools3

the .values of teachers concerning disadvantaged pupils and the

values of principals as pence ve6 by teachers.

Therefore, as a result of this investigation, the following

specific questions were consider I:

I. Is there a difference in the values of urban eleme tai y

school tea hers concerning disadvantaged pupils in differing

Organizational ates

2. Is there a difference in the values of urban elementary school

principals concerning disadvantaged pupils as perceived by

their teachers in differing OrgaW:-.0.t. 1 CH at s?

3. Is there a difference between the values of urban elemental.

school teachers concerning d sadvantaged pupils and the

values of urban elementary school principals concerning

disadvantaged pupils as perceiv .1 by their teachers in

di g Organizational Clir ates?

cd for the $tudy

The Onited State L s moved from being a rural agrarian

nation to. an ;urban industrial one. Our present cra is characterized

by continuoUs and v st.technological clanges which have influen- d

all areas or cont .mporary An rican life.. In an attempt to deal

with increased technological knoWledge and confront the many

13



complex socio-economic needs and'problems, our nation has evolved
5as an organizatiorl society.

Organizations are defined by Parsons as social units or

human groupings deliberately constructed and reconstructed for the

purpos 6e\f attempting to attain specific goals. Schools, churches,

hospitals, colleges, universities, corporations, nd prisons are all.

examples of c 7Tani ations as defined by organizational scholars.

It is not surprising that sehohLrc and resca-rchers have beer

giving much attention in recent years to the study of organizations

when one reahzes that Amei icans spend niucli of their lives in some

type of organiational men bership. Schools constitutcra "common

dcnominatm-n for the American's experience with organizations

,rge majority of our citizens attended schools a

Carver a ld Sergiovanni have stated:

Because of their imique effects oVi children,, the mportan
of their mission in society, and their common-denominator
quality, schools need to become more persistent fobi of study

5John Martin-Rich, Education and Human Valu s (Reading,
Massachusetts: Addison-Wesley Publishing Company, 1968), p. 36.

6Taleott Parsbus, Structure and Process in Modern Societies
(Glencoe, Illinois: The Free Press, 1960), p. 17.

Amitai Etzioni, Modern Organizations (l)ngiewooc1 Cliffs,
New Jersey: Prentice-Mill, Inc. , 964), p. "

.14



for those n the field of organizational theory and organizational
behavior.

Carve] and Scrgiovanni suggest that although theories of

educatfnnal administration comprise an emerging discipline, it has

insuffi iently considered the o ganizational context of schools. It

has failed to explore in d pth the notion that ". . . while the

administrator acts upon and changes the institution, he in turn is

acted upon by the intended dynamics of the social organism, the

school organization. 119

Sehools, er types of organizations, attempt to ensure

that their basic internal functions operate adequately and in F--.1ch a

manner that they will be able to aeh 10their goals: Since school

organizations arc social units striving for the attainment of specific

goals, they derive their very raison cPetre through the service of

the se goal s.

Schools arc confronted with a variety of complex problems

in establishing and fulfilling their goals successfully. Rich

observes: "A common one, disagreement on goals, ieneountcrcd

8 Fred D. Carver and Thomas J. Sergioyant (cd. ), Organ-
izations and Human Behavior: FocuS on Schools York:
McGraw-Hill Book Company, 1939), p. 1.

9.lbid., p.

me I 1, op. cit., 37.



whenever the staff of a sehocl system places cert,in general goals
11ahead _f the official goals fo--n lated by the school district. "

Peabody, in a study of an elementary school found that the

pools toward which teachers v-re st-iv ng failed to coincide in

importance and weight with those goals officially promulgated by

the school. 12

Rich makes an insightful observation when he states:

dministrative authorities should then bc aware that,
theoretically at least, a person win not try vei'y earnestly
to reach a goal he does not value,- no matter how certain he
is that he can obtain it; he may try very hard, on the other
hand, even with little hope of success, if he does value 'clic

J.goal enough;

Values play an ilnportant part in the proces:-::es invol fel in

the identification, establishment, and :ulfillment of organiy tional

goals. As Smith points out: "Education . . is obviously and
14preeminently a value enterpris

11 ibid., pp. 46-47.
12_Robert L Peabody, Ouanizational Aut --ity

Atherton Press 1005), pp. 74-76.
13. p 48.

14'Ralph A. Smith, "Human Values, Modern Organizations,
;Eind Education, " Fred D. Carver and-Thomas 3. Sergiovanni (ed. ),
Organizations and Human Behavior: Focus on Schools (New York:
McGraw-Bill nook Company, 1969 p. 408.

7
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Smith further observ

8

Since values play so dOminant a role in education, or ought
to, it is only natural to expect valusOnquiry to play an important
role in educational administration.

Etzioni co firm the importance of values in relation to

organizational h alth of normative organizations of which one type

.bools, when he states:

, . normative organizations recjure both a high degree
and a wide range of consensus. Dissensus in any area, in
particular with respect to values, goals, and means is

I 6dysfunctional for the achievement; -of organizational goals.

Rich reinforces this notion wher

Since all areas of education are r rgirded by values, and
since the most basic decisions that in be made with regard
to the future direction of education an ,lue decisions we

1neglect them at our own peril.

Thus, the values held by the intel ' 1 members of

school organization are closely aS5lociatcdl with tho functional

dimensions of the organization, which, in tur:., affect the achieve-

rnent-of the- rganizatiomil goals. If thel-cis compl tc 1-ick of

COn sensus vith regard to values that relate to the goals and the

means of attaining the goals, a dySfunctional element is operating

Ibid.

isAmitai Etzioni, A Comparative Analysis of Complex
rgan --ttions (Glencoe, Illinois: The Free Press, 1901), p. 1 6.

17 .Rich, op. _it., pp. viii-ix.



within the orga . As Cary rgiovanni have noted:

. . organ zations, like individuals, need to identify and
pursue goals, react to stress, seek homeostasis, adapt,
maintain themselves internally, ensure survival, and grow
in size, power and influence if they arc to be effective.18

A fundam ntal characteristic of any social system as a

tem is that it is nori ative. 19 Schools are both a social system

and a norrnati

-den states:

ganization. Within the eontxt of thi,s propo iti n

People who are in prolonged intera tional relatio iships
because of relatively similar socio-economic positions
develop characteristic consensual value orientations and
subcultural normative expectations that serve to guide
perception, cognition, affective relationships, an3 general
behavior. There are definable sets of system-wide beliefs,
values, and behavioral, norms that are idealistically defined
and known to the members.

. the majority of what any individual thinks and feels,
and a great deal of how he acts and reacts, is the direct
result of his interaction with others in -hts sUbcultural
environment. Behavioral eNpectations, value orientations,
and 'symbolic systems arc-learned in social interaction.20

If the foregoing as'sertions promulgated by \Varcicn a -e

it would be expected that a high degree of consensus in terms of

values would exist among and b tween teachers functioning in

__Carve_and Sergiovanni, _op. c p. x.

Sandra A. Warden, The 1...eflouts: Disadvantaged Children
.in Heterogeneous Schools (New Yorli.: Holt, Itmehart Winston,

)ne. , 1968), p. 145.
201bid.

118

9



pai ticular school system or a common school enviraiiment.

over, do s the act-that a school within a system is identified

havi p -ticular type of Orgamz

10,

I Climate hav any relation-

the values of ic,chers working and interacting within the

given Organizati 1 Climate?

In an attempt to ascertain if any comparable or similar

studies pert-lining to the prcvio. ly stated questions had b

conducted, a Direct Access to 11 ference Information (DATR1X

search was initiated through the University Mier films, a Xerox

company (Appendix 13). The search produced no references

pertainMg to the v.pic under consideration in this study. There-

fore, a preliminary conclusion was drawn that research on the

specific question probably had not been conducted.

The isac1vantagcdl pupil has been afforded much e Insidera--

tion by the various American publics during the past severa.1 years.

1 arents, teachers, admfnistrators, scholars, foundations, boards

of education, newspapers. and magazines have focused much

enti he education of disadvantaged pupils. 21

In recent years researchers and writers have displayed

much interest concerning the values and value systems of.

21 Irving A. Yevish, .cen ])iipb.ne, and the
Disadvautaged, Teacher, " Phi Delta Kappan, L Novemher, 1968),

. 137.
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disadvanta s,d pu ils, recognizing that gr at disparity exist,- between

the valu s. accepted by disadva taged pupils and the values esp used.

by,the scliespl organizatiaL However, a point of consideration which

h s not been giv 7). attention is the conjunctivbness or disjunctiveness

of values which relate to disadvantaged pupils on the part of the

prc)fessio2al staff members functioning within a school sy t

school organizatiol or ccmimpn education I environment.

Complex orgapizations such as schools arc et rently

perceived and treated by scholars and researchers as living
1organisms consisting of a composite of characteristics. Each

separate school has certain peculiar traits and values in much thp

vay as individuals possess a unicit -nposite of personality

traits. It is this II personality" that Halpin describe as the "Organ--
22izational Climate't of schools.

Within 'he context of the several types of Organizat'onal

CliMate as describ c by Halpin, the need for thia study was ide t

Med. Halpin has offered a series of suggested sets of studies with-

in which, he believes,. the resea eh task lies ahead with regard Jo

Or tionnI Cl iiimnl e. llis ecoiiiiedalion is as follows:

.22Halpin, op. al . . 3 .
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Using the OCPQ select two samples of elementary schools:
one composed of schools that seore high on Openness; the
other, of schools that scc,Ire low on Openness. We would
hYpothesize that the principals and the teachers from these
two sets of schools would differ ,in l'Aspeet to coneretism,
intraception; ar.d ability to accept and deal with their own
emotional impulses. Specifically, we would expect that thc
faculty in .the Open Climate would, on the whole, score lower
in coneretism, higher in intraception, and higher in the 23
ability to accept and deal with their ow n emotionai impulses'

Althourrh aJpiri does not specific:ally mention a study of the

valu s of teachers concerning dis ivantaged pUpils, thd values of

principals concerning di advantaged pupils as perceived by their

teachers, and the, differences between them in differing O ganiza'-

tional Climates, these veriabl appear as fmprtint and relevant

those he cites..

In light of the fa t that the proble s and.questions raised

arc of concern to the education community, and the fact that no

research appears to have been conducted -vhich specifically relat_ls

to th
a

c problems, this study partially fulfills the need for additional;

rescarc to provide inform.tion f - the administration of schools.

'Limitat ons of the StudY

the resi

The validity of this study was limited by the degree to which

ises of Ithe teach rs to°the Values Concerning Disadvc.

aged Pupils QUC stonnaii e (VDPQ) were'Sh6wri to be positively 'or

Ibid., v. 227-228.



13

directly related to the Organiz tion' 1 Climate of the. urban elemen-

tary schools x Kansas City-, Missouri, within which the te hers

were functioning.

Scope of the'Study

This study was limited to the teachers employed in sixteen

urban elei -ntary Kansa s City, Mi__
This study was further limited to th

tri, schools.

s macic by

the teachers on the Values Concerning Disadvantak;ed_ Pupils

Questioi naire (VDPQ) and the relationship between these responses

and the Organizational Climate of the schools. No ot) r measure

of values was included in this study.

Assumptions

It was asSumed that the aco.anizational Climate Description

uestionnair (OCDQ) is a valid and reliable instrument for

rtaining the Organizational Climate of elementary schools.

It was assumed that the sixteen elementary sehools'in the

Kansas City, Missouri Public School System utilized in this study

7pte_sdi_ ative and characteristic of the urban elementary

schools throughout the linted State..

It was further assu ed that the teachers within the:sixteen

urban die lools participating in this study are



representative and charact- istic of the teach- s working within

urban elementary schools throughout the United States.

General Hypothe

The values of urban elementary school teachers concerning

disadvantaged pupils are related to the type of Organizatio al

Climate existing in the schools. The values of urban elementary

school pT ncipals concerning disadvantaged pupils as perceived by

their teachers are also related to the existing Organizational

Climate. Additionally, there is a relationship betweet the values

of the teachers concerning disadvantaged pupils and the values of

principals conce;ning disadva taged pupils as perceived by the

teachers in differing Organizational Climates.

Hypotheses

The following hypotheses were tested in this study:

1. The values of urban elementary school teachers concerning

diSadvantaged pupils dIffer significantly with Organizational

Climates.

2. The values of urban elementary school principals co ning

disadvantaged pupils as perceived by their teachers differ

significantly with Organizational Climates.

3. -The difference between the values of urban elementary

school teachers concerning disadvantaged pupils and the

, 2, 3



values of rb2n elemen e!Ino1 oriric

ai;Pd pupils as erceivcd by

significantly with 0; gani2.u.Lional Climates.

Definition oi Thrrns

Disadvantaged PUD ls. A majority of tho:se children

attending the elementary schools on which 1. this study i- based. In

a general sense, those pupils whc evidence markec1 social, a ca-

de ic, cultural, or econoi ic deprivation in relation to the core of

the majority social group. These Supils generally come from the

lowàr socio-cconoinic strata of society and are represent d by both

whitc and mmoi 'Ity group childi en living in the inn -city.
Iprganizational Climate. The f 1personality I of an organiza-

tion. "Analogously, personality is to the individual what Orga_

tional Climate is to the organization, A general tei_ used

refer to the prevailing characteristics of an organization's viron-

meat. Spe fically, that what is measured by the Organiz tional

Clin te Description Questionnaire (OCDQ).

Principals. The elementary school principals who hold

admintstrative-supervisory positions in the sixteen uyban Kansas

24 Halpin, op. cit , p. 131.



Missc.uri, schools on which tti's study is based. They are

designated as the head -incipal by the central administration.

Teachers. The elementary school teachers who hold faculty

16

positions in the sixteen urban Kansas City, Missouri, schools on

which this study is based.

Urban. In a general sense, a geographic area comprising

or constituting a city. For purposes of this study, that geographic

area within the legal boundaries of the K nsas City, Missc,Iri,

Public School District.

Values. Generally, those pr',:iples points of view,

attitudes, and beliefs that guide hum2n conduct. They form the

basis for the criterIa which influence an individual's or organiza-

tion's pr ferences and goals. Specifically, a score as measured by

the Values Concerning Disadvantaged Pupils Qu stionn e (VDPQ).

Values Concerning Disadvantaged Pupils. A construct

created specifically for purposes of this investigation. The con-

struct is qualified a d quantified by the Values Concerning Disad-

Pui ils Questionnaire (VDPQ).



CHAPTER II

REVIEW OF RELATED LITERATURE

and Theoretical Base

Scholarship and research in educational administration

during the f St part oi this present Century was ge -rally meager. 25

The school survey was the domiL a t type of research con-

ducted by most of the early professors of educational administration.

The first of these surveys appear to have been conducted in Bo se,

Idaho, in 1910 and in Montclair, New Jersey, and Baltimore, Mary

land, in 1911. 26

Howev r, these surveys frequently dealt with what ought to

be in place of ascertaining and establishing basic relationships.

These studies were not designed to deal with basic concepts or to

test these concepts in an empirical setting.

The early studei ts of educational administ-ation approached

administrat on and administrative positions principally from the

25Roald F. Campbell, John E. Corbally, and John A. Ram-
seyer, Introduction to Educational Administration (Boston: 'Allyn
and Bacon, Inc., 1962), p. 73

tion
PP-

26Dan 11. Cooper, "School Surveys, " Encyclopedia o_ Ed ca-
Research (New York: The Macmillan Company, 1960),

211-16.
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clpoint of job analysis, personality traits and the priorities of

administrative competencies. Thi: approach seemed to be patterned

after or a reflection of Tay lo s work in scientific management.

Anothr2r approach to the study of educational administration

is con ained in the work of Sears, a long time professor at Stanford

University. Sears attempted to apply principles of public adminis-

tration enumerated by such men as Fayol, Gulick, and Urwick to

public school administration. 27 Sears appears to be one of the

first scholars to attempt to develop a theoreti PP r acTh to educa-

tional administratio . However, his work failed to produce the

formulation of hypotheses to be tested. 28

The application of scientific principles to the stu ly of school

administration did not really commence until around 1950. The

K. Kellogg Foundation underwrote, to a large extent, the

est blishment of the Cooperative Prog am on Educational Admini;-

tration. Eight centers of study were established in the United

States and one in Canada devoted to the improvement of educational

ad inistration. During the decade 1950-1960, the Kello g Founda-

tion spent approximately seven milli n dolla - in support of the

27 Jesse 13. Sears, The Nature of the Administra v rocess
(New York: McGraw-Hill Book Company, 1950).

28 Campbell, Corbally, and namseyer, p. cit., pp. -73.

27
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progi ams. Various other sub-groups and en-ganizations were

formed to study educational ad inistration which can be traced to

the impetus provided by the-Kellogg Foundation. 29

In 1950, the Midwest Administration Center was established

at the University of Chicago. One of the more significant aspects

of the research program at the Center has been the emphasis placed

on improving the leader lip of educational adm liStrators. 30

Shortly after the establishment of the Midw st Administr-.-

n Center at the University of Chicago, Halpin, Stogdill,

and others at The Ohio State University engaged in a series of

leadership studie- which characterize the more r cent approach
31to the study.of educational administration. The focus of atLeitioii

presently in educational administration research is concerned witl

the investigation or organizational roles and climates as well as

b havioral studies of leadership. These later studies perceive

ad inistration as a social-behavioral process which has emerged

as a basic two-dimensional conceptual framework.

29Roald IP. Campbell, Luvern L. unningham, and Roderick
F. McPhee, The Orenization and Control of American Schools
(Coluri-ibus: Charles E. Merrill Books, Inc., 1965), p. 6.

30Robert B. Moser, "The Leadership Patterns of School
Superintendents and School Principals, " Administrator's Notebook,
VI (SepteMber, 1957), 1-4.

31Andrew W. Halpin, Theory and Research in Adminis ra-
tion (New York: The Macmillan CoMpany, -TOT), p. 197

28



Campbell suggests that the most thorough and insightful

developm_nt of the two-dimensional conceptual framework for

educational administration has been a prod et of the scholarship
32of Get els and Guba.

The Getzels-Guba theory depicts administration as a product

of the interaction of the "ideographic" and no othetic" dimensins

of a social syste . The social system consists of the "nomothetic"

dimension which is task-oriented and in ludes the institution, role,

and expectation; the "ideographic" dimension is people-oriented

and includes the individual, his personality, and his needs-

disposition. 33

The original two dimensional nomothetic-ideographic para-

digm has been modified and refined to include a third, or intermed-,

late, dimension. 34 This third di ension is actually "transa

32 Roald I. Campbell, "Implications for the Practice of
Administratioln, " Behavioral Science and Educational Administ
tion, 63rd Yearbook of the National Society for the Study of Educa-
tion, ed. Daniel E. Griffiths .(Chicago: University of Chicago
Press, 1964), p. 293.

33Egon G. Cuba, "Research in Internal Administration: What
Do We Know?" Administrative Theory as a Guide to Action, ed.
Roald F. Campbell and James M. Lipham (Chicago: Midwest Ad-
ministration Center, University of Chicago, 1960), p. 121.

34-Egon G. Cuba, "Role, Personality, and Social Behavior,
(Columbus: Bureau of Educational Research and Science, The Ohio
State University,' 1958). (Mimeographed).
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in nature involving an intermingling of the other two dimensions.

It includes the elements of group, climate and intenti s. The

transactional" dimension serves as the medium within which the

ideographic (individual) and the nomothetie (institutional) inter-

penetrate each other.

The social system consisting of both the institution and the

individual operate and interact within a larger environment (supra-

system) which includes three indigenous elements: ethos, fnores,
35and values.

The Getzels-Guba paradigm including the added third dirnen-
36sion is presented in Figu e 1 on the following page.

Guba interprets the paradigm with its accompanying imp

cations in the following mariner:

The unique task of tho administrator can now be understood
as that of mediating between these two sets of behavior-eliciting
forces, that is, the nomothetic and ideographic, so as to
produce behavior which is at once organizationally useful as
well as individually 'satisfying. 37

:35Robert E. Sweitzer, "An Assessment of Two Theoretical
Frameworks, " Educational Research: New Perspectives, ed. Jack
A. Culbertson and Stephen P. Heneley (Darwille, Illinois: The
Interstate Printers and Publishers, Inc., 1963), p. 208.

36Guba, "Research in Internal Administration: What Do We
K ow loc cite

37 Ibid.
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According to Lonsdale the fundamental task of administrative

leadership is to sustain the organization in "dynamic equilibrium.

This occurs through a deve_ Dping integration of the two fundament-1

purposes of organizations which are sk achievement" and "needs-

satisfaction: "Dynamic equilib -m ft suggests a change oriented
39organizational equilibrium as opposed to a static type. The notIon

of dynamic equilibrium" appears to suggest thai. the administriative

functions fall essentially into the "transactional" area. Thus, the

administrative function maintains and mediates the "dynamic equi-

librium between the nomoth- tic and ideographic dimensions of the

system (organi ,ation) while influencing changes in the structure of
,the organization, its processes, and its purposes an 40d goals. One

of -the elements contained in the "transactional" area is the concept

of "Organizational Climate" with which this study was concerned,

39Richard C. Lonsdale, "Maintaining the Organization in
Dynamic Equilibrium, " Behavioral Science and Educational
Administration, ed. Daniel E. Griffiths (Chicago: University of
Chicago Press, 1964), p. 142.

40Lynn N. Nicholas, Helen E. Virjo, and William W..
Wattenberg, Effect of Socioeconomic Setting and Organizational
Climate on Problems Brought to Elementary School Offices
°Detroit: Wayne State University, 1965), p. 22.
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Griffiths 41 envisions the effecting of administrative-

originated innovation and change in organizations in light of the
42 .system theory promulgated by Hearn. Within Hearn's system

'theory, a system is defined as a complex of elements in mutual

interaction. The theory perceives each distinct system (organiza-

tion or school) as encompassed by a supra-system (the envi on en )

and a sub-system (administration). All three elements are- in a

dynamic interplay with one another.

that the

TheSe previously discussed theories relate to .this study in
.spaeconomic setting of the urban area of Kansas City,

Missouri, would con titute the supra-syst-m and the Organizational

Climate the ub-system influencing thc school (the system). On tho

basis of the existing thbo i s and the research conducted .to date,

it appears reasonable to hypothesize that the values of t achers m

be related to the type of Organizational Climate within which they

are working.

41Daniel E. Griffiths, "AdminiStrative Theory and Change
in Organizations, " Innovation in Education, ed. Matthew 13. Miles
(New York: Bureau of Publ'eations, Teachers College, Columbia
University, 1964), pp. 427-429.

42Gordon Hearn, Theo* 13uilding in Social Work Toronto:
University of Toronto.Press, 1956), pp. 44-50.

33
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43Within the conte-t of Hearn's theory, systems WOFO iclunti

fied as "open" or "closed. " Griffith's personal theory of adminis-

tration.which is concerned primarily with the control and direction

of the decision-making processes rather than decision making

per se integrates well into the Hearn t/ope I or "closed" system

(organizational climate) which operates within the "transacti nal"

area of the Getzels-Quba paradigm. The notion of the "open" or

"closed" system as described by Hearn is c ntained in the study of

organization-1. climate by Halpin and Croft from which thc Organi

zational . Climate Description

Although some early r

stionnaire (OCDQ) re Red',

reh was conducted which related

to orgomz,ational climate, nothing approaching the level Of sophit

of the OCDQ was done prior to Halpin and Croft.

Feldvebel 44 conducted one of the earlie t studies utiliz,ing

the OCDQ. One of his conclusions was that the school principal is

re closely identified vith community values than is the r ._t of

the faculty. This re ults from the fact that the principal's itole

demands that he mediate between the community and'the scAool.

431hid.
-

44 ,Alexander M. Feldvebel, "Organizational Climate, Social
Class, and Educational Output, " Administrator's Notebook, XII
.(April, 1 964).



Feldvebel offers this implication in his study:

. it appears that there may be conflict within schools
with respect to the organization's tasks as perceived by
teachers and principals. 45

If there is a lack of agreement ronee ling organizational

26

tas as perceived by teachers and principals, it may well be that

there is a lack of agreement between the values of 'teachers and the

values which the teachers perceive the principals hold. However,

are hc value differences relai-ci to the Orgonization-il Climate of

the schools? This is one of the quc stionr with which this investi-

gation was concerned.

Related Investigritions

Since the developme t and te. ting of the Organizo.tional

Climate Desel ip ion Ques1onna1rc (OCDQ) by Halpin and Croft in

the early sixties, numerous Studies have been conducted which have

provided increased undexstanding and insight into the eonept of

Organizational Climates. M st of the studies have id ntificd what

appear to b portant variables operating or existing within the

educat-i_Aal envirorn

zational Climate.

4 Ibid., p.

nt allirelated these variables to the Organi-
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Flagg found dint as the size of a school tile -:ased, the

C imate tended to become more closed. He also concluded that a

Closed CHI ate tended to increase the rate of teacher turnover. 46

Anderson in a study conducted at the University of ArLona

found that subgroups within schools did not differ significantly in

terms of their perception of the ClimarP within which they were
47operating.

Flanders studied the relationship between certain socio-

personal characteristics as they related to (7)rganizat onal Climate.

He found that there 1Nere significant differences between the way

urban white and rural white tcache-s perceived th.cir Climate.

Also, the perception of openness increased v ith the awarding of
48tenure to teachers.

In an investigation condu ted through the University of

Illinois, Wall disclosed that principals in more Open Climate

46Joseph Thomas Flagg, Jr., "The Organizational Climate
of Schools:- Its Relationship to Pupil Achievement, Si7e of School,
and Teacher Turnover" (unpublished doctoral dissertation, Rutgers-.

Variables to' the Organizational Climate of Ahe Elementary.School"

tional Climate-and Subgroups in ..ementary Schools" (impublished
doctoral dissertation, University of Arizona, Tucson, 1965).

(unpublished 'doctoral disserlation, UYliNTI'Sit) of Georgia, Athens,

The State University, New Brunswick, New Jersey, 1964),

48Robert Edward Flanders, "The Relationship of Selected

47 6ary Weldon Andersoi "Th Relationship of Organiza--

1960.



schools were better able to predict their teachers' perceptions of

the Cli ate, teaching satisfaction, and the realities of the actual

49teacling situation. This finding suggests that principals rnay be

2

able to perceive more accurately t eir teachers' values in an Open

Climate compared to a Closed Climate. Wall also found no signif-

At relationship between Organizational Climate and the charac-

terist es of age, years of experience, and years in the presciii

50school. Brinkt eier confirmed part of Wall's findings by dis-

closing that the number or year::
51Organizational Climate.

the system was not related to

Two recent studios exani ned the relationship betwee- coin-

rnunicati on behavior and Organizational Cli ate. Both Dugan52 and

49 Robert Charles Wall, "A Study of Organizational Climate
in Selected Suburban Elementary Schools" (unpublished doctoral
dissertation, University of Illinois, Urbana, 1967).

,50

510ria Albert Brinkmcier, "'rho Relationship Between
Organizational Climates and S,?lected Teacher Characteristics and
Behavior" (unpublished doctoral dissertation, University of
Minnesota, Minneapolis, 1967).

5;''Peter Jerome Dugan, "The Relationship Between:the
Communication Behavior of Elementary School Principals nid the
Organizational.Climate of Their Schools" (unpublished doctoral
dissertation, Syracuse University, New York, 1967).

37



Fla rld n53 found a -ificant relation

A Climate. Dugan focused on the comunicati

ap between communication

bel EL

ior of principals while Harkin concerned hims lf with teachers.

'Wiggins studied the el tionship between leader behavior

I

eharacteristi-_:s and Organizational Climate. He found that leader

behavior as evidenced by principals was not signific.a ntly related to

Organizational Climate. Moreover, he disclosed that the length of

the principal period of service in the school was not significantly

related to the ..ongruenee of teacher -priiicipal perceptions of the

Organizatienal Climat

Franklin exam_

54

1 the relatiarn;hip betv.'een 57c1c frJr-

ac risties of principals and 02 . al Climate. His findings

showed no signi differ ences between the sex of the principnh,

his age, number of years of experience, number of years in the

53lioy Eugene Harkin, Communications and Organizational
Climate" (unpublished doctoral dissertation, Claremont Graduate
School and University Center, California, 1968).

54 Thomas Winfield Wiggins, "Leader Behavior Character-.
isties and Organizational Climate" (unpublished doctoral. disserta-
tion,. Claremont Graduate School and University Center, California
1968).



hool. nun

kind of Organizational Cliuiate exis

t!-,c schcol`

55the school.

30

Marcum in a study conduct d a Utah State University exam-

;nod orgnt onal Climate as it related to educational innovations.

He found that schools with Open Climates engaged in more innovative

activities. However, he found that there vvurc perceptual difference

bistvir,cn teachers and prii jpals in the schools ident ficd as innova-

tive Principals perceived theft Climate as more open in the inno-

vative schools than did the tcache .. In the least innovative schoolc'

both the princip ls and the teachers pereeiv c their Climate

closed.
A search of the lite ature fur research pertaining to teacher

values or prineit 1 v lues as per ived by tcachcr. ,; in differing

Organizational Climates produced negative results. In additio

research relevant to the values of teachers or princit Is concerning

disadvantaged pupils appeared non--existent. Sonic research

been done which deals with the values and the leader bel J.vio).- of

55Arthur Jewc Franklin, "An Investigation of the Relation-
ship Between Selected Characteristics of Principals and Organiza-
ticnial Climate of Junior High Schools in thc State of Louisiana"
(unpublished doctoral. dissertation, University of Southern Missis-
sippi, Hattiesburg, 1960.

56Reigo Laverne 1.1 'cum, "Organizational Climate ai d
Adoption of Educational Innovations" (unpublished doctoral diss r-
tation, Utah State University, Logan, 1968).
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school principals. However, the research is only indirectly related

t- thc topic under investigatwn. For ex r pl , Stromb rg explored

the relation hip between the value orientation of leaders a.nd their

behavior in leadership roles. He found that principals character-

zed by an emotive value orientation were perceived by teachers as

being higher in the initiatory structure dimension than were princi-

pals with traditional value orientations. Stromberg also disclosed

that there was no significant similarity of value orientations between

and p 57ipals in relation to staff esprit. This is a

pertinent disclosure in light of the fact that esprit is closely

associated with an Open Organiationai Climate.

Another study which was concel.ned with value consensus was

conducted by Cagle at the University of Georgia. Cagle found that

special education and elementary teachers with or withou4 experience

did not differ significantly in terms of basic values such s theoret-

ical, economics, aesthetic, political, and -eligious values. 58

The search of the literatu .e did nor, reveal any studies

directly related to the topic proposed in this study.

57 /Robert Phillip Stromberg, "Value Orientation and Leader-
ship Behavior of School Principals" (unpublished doctoral dis.serta-
tion, Pennsylvania State University, University Park, 19G6)

58Bernadene Garrett Cagle, "Personality Orientation in
Values of Teacher Trainees and Experienced Teachers in the Areas
of Elementary and Special Education" (unpublished doctoral disser-
tation, University of Georgia, Athens, 1965).

40
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CHAPTER III

VALUES CONCERNING DISADVANTAGED PUPILS

QUESTIONNAIRE (VDPQ) DEVELOPMENT

The conduct of this investigation necessitated the utilization

of an instrument which measures the values of teachers concerning

disadvantaged pupils and the values of principals concerning dis-

advantaged pupils as perceived by their teachers. A search of the

literature as well as consultation with specialists in educadon at

the University of Missouri-Columbia produced negative results in

terms of identifying the existence of such an instrument.

fore, it became necessary to design, de clop, and test an ins

ment specifically for the purposes of this investigation. The

instrument has been titled Values Concerning Disadvantaged Pupils_

Qu_ stionnair (VDFQ) (Appendix C).

D sign and Development

The initial, resea eh necessary fe the dev 1 pment of th

VDPQ resulted, in part, fron a speci 1 federal planninb pro 'am

operated at the University of Missouri-Columbia. The program

was entitled "The Education of the Underprivileged: A Triple T
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'159 d _ 3 _ ainincrmoject and was directe ti-ainers p

elated educational personnel in elementary sehools The Triple T

project at the University of Miss-niri-Colurnbia was sponsored

under a grant from the U.S. Office of Education (OEG 0-9-354719-

1712-725) as authorized by the Edu ation Professions Developm nt

Aet of 1967, Parts C and D. The amount of the grant was $97,500

and covered a period of time from February, 1969, through Jui

1970.

During the planning period, which included OPERATION 1,

RESEARCH AND DEVELOPMENT, Task A: Initial Survey, the

stated objertive was "io assemble basic data information and

inrights r levant to the problem of providing effiei nt teachers of
60the disadvantaged. objective was acdomplished, in part,

through an intensive search and review of the literature pertaining

o the disadvantaged which was published from January, 1966, to

Jan - ry, 1970. The search and review of the literature was con-

ducted by eighteen faculty members and advanced graduate students

t the University of Missouri-Columbia. Each of the following

59 Samuel R. Keys and Raymond S. Adams, "'rhe Ethica ion
of the Underprivileged: A Triple T Project, " (Columbia, Mo. :
University of Missouri, College of Education, 1968), (Mimeo
graphed. )

60Ibid.

42
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social or behavioral science fields was included in the literature

search and review: Educat n, (2) Sociology, (3) Social Psy-

chology, (4) Linruistics, (5) Social Work, and (6 ) Community

Development.

The initial activity of tho literatur.e search enta41,-.0 the

compilation of a bibliography for each of the fields represented.

Based upon the bibliographies, the searchers initiated an analysis

of each of the sources identified. Each of the s Ore s was evaluat d

in terms of its relevance and contribution to an increased knowledge

and understanding of di sadvnntaged children. If the source was

judged irrelevant, it was placed in an inactive file and the judgment

was recorded on the bibli graphic card. If the source was judged

potentially relevant, the content was abstracted, typed on a 5 x 8

McBee card, and filed for future use. As of January, 1970, approx-

imately 2,000 sources were abstracted.

For the purpose of designing and constructing the VDPQ,

each abstract was read and analyzed. The purp_se of the analysis

was to ide tify values which could be traced to specific research

and/or represented a consensus of opinion of the writers in the

field. Once th se values were ide tilled they were .syntheSizcd,

and from this synthesis the seventy-four items representing the

values vere written for inclusion on the VDPQ (Appendix D). Using

43



a table of rand r numbrs61 thc seventy-four items were randomly

signed and separated into two equal groups designated as pnsitive

or negat ve. The thirty-seven statement§ assigned to the positive

group were written to reflect a poil t of view consistent witia the

available resea ch and/or a consensus of opini,on_a the writenr: in

the field. The thirty-seven statements assigned to the negative

group were to reflect a point of vie itrary or opposite

to the availnble research and/or a consensus of opinion of the

in the field. The seventy -four items were than randomly

assigned thre, ghout the VDP

The VDPQ vas developed in the form of a Likei -type

ordinal scale. The scale consists of five potnts including "accept

strongly, " "accept moderately, " "feel neut rej ct moderately,

and "reject strongly" (see Appendix C). The instrument is two

dimensional in that each responding teacher is required to react

to each value by ma -king in the appropriate category, according to

the previously stated scale, the extent to which he ac .rpis or

rej cts the g v n value as well as the extent to which he percei -es

his principal to acc pt or reject the valu . A numerical va

five is assig cd tO positive value statements fur a response of

611Terbert Arkin and Raymond fl Colton, Tables for Sta
ticia (New York: Barnes and Noble, Inc., 1 96 -pp. 158-161.
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"accept strongly" and is successively redu_

36

to one for a response

f "reject strongly. " For the negative value statements the numer-

ical value awarded is reversed with a five assigned t jeet

strongly" and a one assigned to "acce yt strongly. " Each teacher

bt 'ns two cores on the VDPO. One scor-e is calculated on the

values of the teacher dimension of the VDPQ and the other on the

value- of ti principal as perceived by the teacher.

Since tiv? VDPQ is eoneerned with inventoried responses,

the establisl nt of content_ 62Validity was appropriate. Contei

'alidity was controlled by having a panel of four professional edu-

cators in the College of Education, University of Missourii:Colui _bia

rate the extent tc. which each of thc sevcnty-fol, items on the VDPQ

appeared to mezsure what each purported to measure. The items

were modified and re .-ritten in consideration of the ratings given

by the panel. The items also revised for purposes if clarity

of expression and ease of underst nding as _a reSult of t,
Fm

mcndations of the panel.

62Gilbert Sax, Empirical Foundations of Educational (- .

Research, (Englewood Cliffs,. New Jersey: Prentrce-Ilall,
19.68), pp. 2327233.



Test of the VIXPQ,

Since the V.DPQ iginal instrument wJ I eb had not

been subje-tc0 to any tests to ascertain its stability of rheas r

ra nt, it was concluded that a pilot test-Was nee SSL Sixty--one

teachers ;within the elcrnen chools vannali., Geo ,

St, Louis, Missouri, were identifi d, contacted, sent the VDPQ

..)y mail, and returne the completed inci;tionn-iires

The si.xty-onc teachers rep -esente0 thirty- foni diffcrent

schools within tho two SC hool systems. Of the s xly-onc respond-

ents, fifty-onc were 0:aching didvanLged. pupils in eiementary

sch ols while three Wcre ser\ ing as principal s, two as assi s Lint

principal- three as supervsos, and two as counselors, All of

the respon its were cxperiencccI in teaching disadvantaged pupils

in th elementary school classroom.

Forty-three of the psrtici.pants in the pilot study wer,--

female and eighteen were male. Tl in ag,e of the respondents

was 3D. 5. Table I presents the frc'cjucncy distribution of the age

of the pilot teacher group.

The participants in the pilot stud,- had 15 mean years of

experi -Ice in education and 10. 5 mean yers of experienoe teaching

disadva-Ataged pupils. Table 1I.displays the frequency distribution

of the yea rs or experience in cducption and e:,:pc. nee toac!liog
disaclvantarred pupils of the pilgt teacher L.roup.



TABLE I

38

FREQUENCY DISTRIBUTION OF THE AGE
OF THE PILOT TEACHER GROUP

Range of Age Number of Teachers

20 - 29 5

30 - 39 26

40 - 49 14

50 59 10

60 or Over 6

TA13L1,,1 ii

61

FREQIIENCY DISTRIBUTION Oli"l'IlLE YEARS OF EXPERIENCE
IN EDUCATION AND EX p ET--; TENCE TEACJ4ING

DISADVANTAGED PUPILS OF TUE
PILO'i"l'EACHER GROUP

iange of Years
Number of Teachers

Experience, in
Edueati

Number of Teachers
Experience Teaching

Disadvantaged

0 - 5 5 1-1

6 - 10 9 17
11 - 15 19 14
16 - 20 11 9

21 - 25 2 1

26 - 30 6 5

31 or Over 9 1

Total 61 61

1 7

4 7
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Table III presents the frequency distribution of the level of

professional preparation of the pilot teacher group.

FREQUENCY DISTRIBUTION OF THE LEVEL
OF PROFES5''ONAL PREPARATION OD'

THE PILuT TEACBER GROUP

Level of Professional Preparaton

Bachelor's Degree

IViaster's Degree

Masier1 Degree Plus

Total

Number of
Teachers

35

18

6 1

_

43



Tab lc IV displays rcquenev distribution of the grade

level of the fifty-one teaeL, s in the pilot g oup who were teaching

in elementary schools at the hey completed the VDPQ.

TABLE IV

FREQUENCY DISTRIBUTION OF TT;IE GRAD-1; LEVEL
OF 'FITE PI1 0'1"1EACHER GROUP

Gr.ade Level

43

Numbc!): of Teachers

10

5

10

2

51
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Upon receiving the sixty-on completed VDPQ's from the

teachers in the pilot group, the 1n(b'matiru was tronsferied to

general optic7, 1 eannng forms produced by the Optical Scannhg

Corporation. The optical scanning forms were read by the optical

scanner in t; ic Office of Statewide Testing at 1.1 e Lin.versity of

Miss ri-Columbia and the data were punch d on Inteination

ilitsiness I\11- e ci

The purpose of the pilot study was to establish the reliability

consistency of .11 set of seventy-four items on the VDPQ.

The refc re, establishing the internal coislstency or homogeneity

of the measurements, an item analysis was conducted utilizing the

Kuder-Ilichiaidori 20 forMula. G3 The kucle -Richardson 20 formula

contained on a cc»nputer program aailable 1iroug1 the Coin-

puter Center Progr m Library at the Universily of Missouri-

Columbia. The VDPQ daU procesSed through the University

of Missouri-Columbia International Business Machines 300-65

Computer.

The I.Kuc -Richardson 20 yielded correlation coefficients

of 0.9 2 for the values of tcaeilcps and 0.946 for the values of

63Ge0rgo
A I 01 u on, tatisticzil Analysis in Psyehc_and Education, Second Edition _New Yorl:: McGraw-Hill llook

Company, 1 903), pp. 279-380.
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C 44, te_ac

TABLE 1,/

'11 C data a c presented

KLIDER-RICILARDSON 21 CORHELATION COEFFICIENTSESTTMATH\G TZE;LIA:1311,1TY 1,'OR THE
SEVENTY-FOW1 ITEM VDPQ

Kuder-Biehard:!,on 20

Additional informati

Values of Principals
Values of as Perceived byTeachers Tea.i -hors_

0,942

lting from the item an7ilysi:-, of
the scventy-four item VDPQ is cc tamed i» Talde VI

VI

NUM 13ET1, STA NDA .1/V1ION, AND 1U\ NGEIN ESTTMATINC 1ZELTABILlTy FOR Tut!:SEVENTY-7'01m iTovi

_Values of Principal!:;VZ-OUOS of
asTeachers Perceived by

Tc: lc:hersMean
261.516 251, 776Nul,lber

I 57Andard
39_ 922 40. 016

Possible flange

Actual
74 - 370

225 -
74 - 370

213 - 290
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In addition to the item analysis a factor analysis was

conducted on the seventy-four items coneering the valuc of

ie VDPQ. The computer p"ogra iii utili'Aed was avail-

able in the Computer Center Program Library a.t the Unive;-sity of

MIssouri -Colunibia, and the data were processed through the tint-

verity's International 13usinc.,ss Machine's 360-65 Computer. By

conducting the factor analysis, seventeen factors were ext

The fact rs proved to be too large in numb r for the practical

purposes of assigning verbal desc ip ions to each of the factois.

lourtherrnore, since each teacher J-esponding to the VDPQ was

requli ed to roal:e separate judgments, seventy-four for his

rsonal values concer- ing disadvantaged pupils and wventy-four

for the val.- es of his principal as he perceived them, it Was decided

to reduce the number of items on the basis of lhe item analysis and

factor analysis.

Items which pidinnd noga rie orrelatiom: on the

analysis and items which dey onstrated no clearly discc2rnible

factor loadings wex excluded. Ther'ny the number of items

was reduced to fc 401 E).

An item analysis and fnctor analy is were conducted on the

remaining fort four item=-% Thc Kuder-Richardson 20 yieldec,

correlation coefficients of 0.930 for the values of teacl



0. 923 fur the values of principals as perceived by teachers. The.z

data arc displayed in Table VII.

TABLE VII

KUDER-RICTIARDSON 20 CORRELATION COEFFICIENTS
ESTIMATING RELIABIL =TY FOR THE

FORTY-FOUR ITEM VDPQ

Values of
Teachers

4

Values of Principals
as Perceived by

Tec,chers

Kuder-Richardson 20 .C.930 0. 923

Other data rehLting to the item anqlysis of the fort

items en the VDPC2 are presente _ Table VIII.

MEAN, NUM 3ER, STANDARD DEVIAT;ON, AND RA:'.C3E
IN ESTIMATING RELIABILITY roil THE

FORTY-FOUR ITEIVI VDPQ

lues of
Teachers

Values of 1 rincipals
as Perceived by

TC achters
Mean 151. il".1 146. 00/
Number 61 57
Standard Deviation 28. 334 26. 74
POS ble 4 4 - 220 44 220
Actual ll'inge 113 -- 204 117 irr;

--a- - --3 -- ---
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Through the conduct of the factor a ai sis on the forty-four

items concerning the values of teachers on the VDPQ five factors

were extracted. The factor loadings are contained on a rotated

factor ii niltrix presented in Appendix F.

As a result of studyi-g the item analysis conduct-d on the

forty-four remaining items on the NTDPQ two -1dditional items which

demonstrated negative c orrclations were excl ded. The remaining

forty-two items con stitute the final version of the VIDPQ (Appen6ix

C) which was adn inistered to the sample of teachers within the

Kansas City, Missouri schools partic ti g in this study,

The forty- tv:o items contained oa the final version of the

\T1)I)Q were suhjcctc:d to an item analysis utilizitc, the Nuder-

Richardson 20 formula and yielded correhtion c -fficicnts of

0.9,29 for the vaT us of teache... and 0.922 for the values of princi-

pals as pereeiveu y tcaehet s. The Kude Dichardson 20 correla-

tion fijeai are pJcseliaU in Table IX.

AcicIltional data resulti g from the item analysis of the

forty-two ,ms curtained On the final version of the VI)PQ are

containr!d on Table X.

The it m analyses of the forty-two items relating to the

values of teachers and the values of principalF; a:-,; perceived I),

tettehrst.; on t:11(2 ujirtl vcrrElion r,f the 17D1'C.,) aic colitained in

Appcmdices C
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TABLE IX

Kb-DER-RICHARDSON 20 CORRELATION COEFFICIENTS
ESTIMATING RELIABILITY FOR THE FORTY-TWO

ITEMS ON THE FINAL VERSION OF THE VDPQ

46

Values of
Teachers

Values of Principals
as Perceived _

Teachers

Kuder-J'Zichardsc n 20 0.929

l 1

0.922

TABLE X

AN, 'NUMBER, STANDARD DEVIATION, AND RA_TgE
IN ESTIMA`TING RELIABILITY FOR THE

FORTY-TWO ITEMS ON THE FINAL
VERSION OF TIRE impQ

Values of
Teachers

Values of Principals
as Perceived hy

Teachers

Mean 143. 581 137. 983

Nunihei 61 57

Standard Deviation 27. 574 25.752
I)ossihie Range 42 - 210 42 - 210
Actual Rangt: 11.2 194 108 179
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Su /TIT-nary

The pia pose of Chapter Ill was to repo the proCedures
utilized in csCablishin the internal consistency of the VDPQ insti
ment. Three itenl analyses were conducted using the Kuder-
Richardson 20 formula. The iten analysis of the final version of
the VDPQ yielded correlation coefficients of 0.029 for the values of
to acIors and 0. 922 for the va nes of principals as perceived by
teachers.

A survey of various books on statistics and research meth-
od.cd ogy revealed a reluctance on the part of the writers to ill 1.._ate

how- large a reliability coefficient shouId be requi td. However
r4a7 vett reported that most authors of educational achievement and
intelligence tests established reliability coefficients of at least

^

64O. 90 between alternate forn-is of their tests. In the case of the
pilot study condupt-d on the VI)PQ, the correlation coefficient
obtained fo both the values of teachers and the values o r principals

pereci.ed by teachers exceeded the 0.90 level and represents a
dConsible level of interna/ -consb3tcncy to justify its 1_1 SQ in this

study.

64 _JIonry E. Ciarri... St:Atistics in Psycholo-,ty and E ioiith Ec.h Wew Yor : 11.1c1:ly Company, Inc, 19 ),p, 351.
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CHAPTER IV

METHODOLOGY

The purpose of ;,his study was to identify and analyze: (1) the

values of lementary school teachers concerni._g disadvantaged

the values of urban clen !_ltary school principals con-

cerning disadvantaged pupils as perceived by thcii teachers, and

(3-) difference between the values of urban elementary school

teaclicrs c ;2rning disadvantaged pupils a I the v hies of urban

elementary school concerning disadvantaged pupils as

pc 1 CO1 ved by thou teachers, in relition to the iype of Or,;zuatr,-,itional

Climate within which the teacher,' were functioning or pereei led

themselves to be functioning.

Source of the Data
_

Tbe first task iwolvcc1 in structuring the specific procedures

utilized iii til) s irrv ti013 Nqt s the identificati n of a large

scho 1 system will lug to rm.Ttrticipate in the study. The centr-ii

administrAtion of the School District of Kansas CiLy, Missouri.,

agreed to coopci.ate in the study.

Sixt%q,:n urban elementary schools de signaled by the School

District of Kansas City, Missouri, as being co Tied primarily
<a- =es- --= ---
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and extensively with the education of disadvantaged pCefils constituted

the schools utilized in this investigatio

The number oycd and the uijniiLcs of pupils

enrolled in the sixteen schools are contained in Table XI.

TA33LE XI

Nt-JIVIBER OF TEACHE;iS EMPLOYED AND NUMBER OF PUPILS
ENROLLED IN THE SAMPLE OF SCHOOLS*

Schools

1.
2.
3.
4.
5.
6.
7.
8.
9.

10.
11. 9
12.
13.
14.
15.
16.

Total

Number o_ chers Number of Pupils

re'L 019

821
957

20 637
26 845
17 529
20 700
17 497

7 195
181

25 957E,
22 843
21 742
27 871
36 1, 075
26 938

335 *411, 689

*Data were Compiled as of October 17; 1969, for.pupit
enrolbnent and February 15, 1970, for the number of teachers.

Represe»ts 39.34 per cent of the total--elcrnentary.school
enrollment (45, 935) within the School bistrict of Kansa City,Missouri.

5

4



Collection of the Data

50

In cooperation with representatives of the central adminis -

t a on' f the Kansas City, MissourI, s hools, a series of meetine-s

wore hel(Lwith th sixteen principals of the elementary schools

selected for inclusion in the study, The purpose of the meetings

was to acquaint the principals with the nature and scope of the

investigation and to plan the specifi .edures for administering

the two instruments, -the OCDQ (Appendix A) and VDPQ (Appendix

C), utilized in, the collection of data for the study. Each principal

administered both the OCDQ and VDPQ simultaneously t,:) his fac-

ilty. The completed qu stionnaires were returned by mail directly

to the researcher conducting the investigation for processing and

analysis.

Arrang_ments were made with Dr. An-drexii W. Halpii and

Dr. Andrew Hayes of the College of Educati .in, University of Georgia

to proceAs the OCDQ data in the Computer Center of the Univeisity

.of Georgia. They supplied a computer print-out pr-viding data

'relative to the designation of the.Organizational Climate of ea-ch of

the sixteen elementary schools, vithin this study.

The VDPQ (Tata were transferred to general optical .sca ning

forms p odu by-the OptiCal Scanning Corporation; the scanning

forms were read by the optical seanneyin the Office of Statewide
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Testing; motional Business Machine cards were pun I- ; and

the cards were processed through the Inte national Business

.Machin computer at the University of Missouri-ColumMa.

The '1.ruments

Two instruments were utilized in the conduct of this invest-

igation: (1) th- Orgo izationa1 Climate Description uestion airc

(OCDQ) (Appendix A) and (2) the 1lueS Concer ing Disadvantaged

Pupils Questionnaire (VDPQ) (App ndix

The research invoLved in the development of the OCDQ was

initiated .by Balpin in September, 1959, and ext nded to August,

1962, when a final report concerning the resear h vas completed. 65

The OCDQ permits the portrayal of the Organizational

Climate of an elementary school. The instrument consists of

sixty-four Likert-type items to which te chers and principals react

in describing the Climate of thei 66school. The scalp tilizedcalls
for the .respondent to indicate the extent to which each item char-

acU,rizes his school and is defined by four cat6gories, "rarely

"sonictimi-n occur, " "often occurs, " and "v r-

6 Halpin, o . &it., p. 2_37.

661bid., p. 1
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1equently occurs. 167 The OCDQ may be adminiitered in a g -oup

situation and requires approximately thirty mim t s for 'completic.n.

The tcting of tlr- intrumcnt involved the- .fivninic4trti_tir_Nn of

the OCDQ to 1,151 principals and teachers in seventy-one elemen-

tary schools in six different areas of the United States. 68

By utilizing a factor analysis technique, Halpin and C oft

able to delineate six di.,tinet profiles of Org- -ilzational Cli-

mates aryayed along a continuum defined at one end as Open Climate

nd the other end as Closed Climate60 (See Appendix I for a defini-

lion of each Orga izational Climate).

The six Organizational Climates identified or inven ed and

defined by Halpin and Croft

climates. Halpin states:

a taxonomy or typology of

It is impossible to demonstrate the "validity" of any
taxonomy, or of any typology. The test of a typology must
be in its usefolness. What can be done with it that cannot
be done without it? This is the heuristic test. 70

345-14

133.

134.

22'

6'1Ibid., p.

p.

69Ibid.,
R.

70Ibid., p.

.



The Values Concerning Disacivantacd Pupils Questionnaire

(VDPQ) was coistrucLcc1 specifically for the purposes of this vest-

igation. Its design, developrer,nt,

in Chapter III of this study.

Analysis of the Data

an:1 test a ;Ire

After interpreting the OCT Q c1ata , each school was grouped

according to the type of Organizational Climate which it displayed

Tab] XVI). Analysis of the VDPQ data yielded a score for each

r and school iirans\for: (1) the values o f the teachers, (2)

the values of the principaYs as perceived by the teachers, and (3)

the mean difference between the values 6f the teachors and the

values of the principals as perceived by the tea k 's (Appendix -J

analysis of variance was used to test the significant

differences between the means71 of the sixteen schools grou -c

according to their Organizational Climates. rlThe standard for

establishing significant differ was set at the . 05 level of con-
1,

ffdendo. rigure 2 presents a schematic represe t tion of the design

I this inv tigation.

Further interprelation the,OCDQ data "dentified the three

.hools po'ssessing the most 'Opel.; Organizational Climates and the

-74--Ferguson, cit. pp. 281 294.
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o schools possessing he most Closed Organizationa Climates

(Table XV).

A two-tailed Lest for indci ndent samples72 was utilized

o test the significant difference between means for: (1) the values

of the teachers, (2) the values of principals as perceived by thc

te chers, and (3) the mean difference between the values _of the

teachers and the values of the prin 'pals as 'perceived by thcir

teac ers, in the schools which represented ihe two most opposite

types of Organizational Climates among the sixteen schools partic-
.

ipating in this study. The .05 level of confidence was set as the

standard for PstahliShing significant difference.

Additionally, the inspe Lion and interpretation of the OCDQ

data yielded a g -oup of thirty-five teacher:, who perceived their

respective school Organizational Climate as uneqt:Ivocal]y Closed.

Thirty-two teachers were identified who perceived their respective

school Organizational Climate as being prima ily Open or Autono-

mous and represented those teachers who perceived their Organiza`-

tibi al Climates as most Open from among all the teachers in the

sixteen scho (App dixr

2Ibic. pp. 107-16 .



A two-tailed t test for independent samples73 was used to

test the sign ficant differen e between means for: (l ) the values of

the teachers, (2) the values of principals as perceived by the

t:achers, and (3) the mean difference between the values -f the

teachers and the valu s of the principals as perceived by their

teachers,

56

the two groups of teachers who as individuals perceived

thcir respective Organizational Climates to he most Open or most

Cl -qed. The standard for establishing significant difference was

set at the .05 level of c fidence.

Sumn ary

The purpose of this chapter was to present the methodology

employed in this in estigation. Sixten elementary sch ols within

the School District of Kansas City, Missouri, were administered the

OCDQ and the VDPQ instruments. The l'csulting data were analyzed

utilizing analysis of variance .2nd tests of the significant difference

of means with the .05 level of confidence set _s the standard for

establishing significant thfference.

7 Ibid.

65



CHAPTER V

ANALYSIS OF THE DATA

Data for this study were collected through the administration

t the Organizational Climate Description Questionnaire (OCDQ) and

the Values Concerning Disadvantaged Pupils Qu stion ai VDPQ).

Thc inst uments were admini-tered to teachers in sixteen Kansas

City, IViissouri, elementary schools which were concerned primaril)

and extensively with the education of dthadvantaged pupils.

The ide ntlficatf on arid ncsignati on of Organizatio al Climates

Before the hypotheses formulated in this study could be

tested, it was neCessary to identify and designa ch of the partic-

'paling schools according to the type of Organizational Climate

xisting in the school and the type of Organizational Cli a e in which

each indi idual teacher perceived himself to be working.

The completed OCDQ's were forwarded to Dr. Andrew W.

Halpin and Dr. Andrew Hayes of the College of Educati n, University

f Georgia. They processed the OCDQ's at the Computer Center,

Univbrsity of Georgia and provided a print-out containing data pert-

inent to the designation of the Organizational Climate for each of the

chers and each of the s h ols.



F.

Since alternative techniques were required to group the

schools on the basis of Organizational Climate each of these

explained in relation to the data yielded from the adm istrartion of

the OCDQ.

Each subject received a raw score on each sub-test of the

OCDQ. The eight sub-t sts c mprising the OCDQ ar (1) Disen--

gavment, (2) Hindrance, (3 ) Esprit, (4) intimacy; (5) Aloofness,

58

(6) Production Emphasis, (7) Thrust, .and (8) Consideration. (Scc

Appendix L for a description of each sub-tcst). The raw scor

each sub-te t were averaged school-by-School to yield a school-m n

sub-test score. These raw scores represented the average response

of th.e teachers in a particular school on each sub-test. The raw

scores were th -I converted into standardized scores in two avs:

normatively and ipsatively. Both standardization procedu

'utilized a standard-score system based upoil a mean of fifty and a

standard deviation of ten.'
fi

The double standardized scores yielded Clima e Profile

Scores on each ,sub-test for each .;chool. (See Appendix M). The

Climate Profile Scores for each school revealed two things. First,

a score-above fifty'on a subtest indicated that the particular school

scored above the mean of the

and second a core above fifty on a sub-test indicated that the

sampje of schools on that sub-teSt;
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sub-test score was above the mean of the school's pthor sub-test
75scor s.

.

Halpin and Croft have computed a norrn,.score for each sub-

test:for each of the six types of Organizational Clithates.. These are
"

ref-erred, to as P ototypic Profiles for Six. Organizational Climates

and are presented in Appendix.N. The Prototypic Profiles represent

Ithe north t- which each school's Cli- ate Profile S oTres,were corn-

pared in identifying and designating the Organiza nal Climate of

the school. The techniq ailed for-finding the absolute difference

between the sub-test Climate Profile Scores and the b-Lest. Proto-

typic Profqe Scores for each OrgdnizatiXmal Climate and summing,

the absolute diffe.r9rices: .This procedure yielded a Cliinate

ity Score for each school on each of the six '_yres of Organizational

Cllmates. The same statistical techniques wc-e enl,plOyed to dalcu-

ate the Climate Sithilarity Score for each individual teacher. A low
./sore indiCated"similarity with the pa,rti ular Orga izational Climate.

Table_XII presents the technique ,empl

st!)dy as _an example.

using School 1 in this

Table *HI:displays-the Clima e Simi arity Scores for each of

he sixth-en schools in this study; and, Climate Similarity 'Scores for

n, op., cit. , pp. 166-1.749.
5
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TABLE XIII

CLIMATE SIMILARITY SCORLS OF THE
SIXTEEN SCHOOLS ON THE OCDQ

Schools
Tested- Opn Au

1., 122 .117
2, 76 71

3. 104 109

4. 102 .75

5. 121 108

6. 119 1'08

7. 93 98

8. 59 62

9.
_
66

)
73

10. 68 49

11. 67 82

12. 120 109
13. 114 115

14. 87 106

15. 80 -. 99 f,

16. 70 77

0 ganizational Climates
Cnt Fain Pat Cas*

59

71

83

77

56'
76

100

74
I

' 69

101

94

65

75

100

88

82

68

101

97

61

71

63 31***

107 71

53 39

65 53
i

68 36

72 26

52 48

100 96
84 . 77 99

44. 83 87
51' .64 .88

57 31

51 31

58 68

45 59

50 .73 83

92

94- 59

95 ) 66

87

*The loweT the scoile grea the imiiarity with the
designated Organiztional

**Open,. AufonomouS, Controllesl,

.*.**Scores which' are underlined
izational Climate or Climate4 Prcdomina,

iliar, Paternal, Closec1.

licate the type of Organ-
ing in each school.
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those teachers who perceived their Organizatio al limate as most

Open and most Closed are presented in Appendix K. Inspection of

Table XIII shows that Schools 1, 3, 4, 5, 6, 7, 12, and 13 Were

p imarily Closed on the basis of th ir Climate Similarity Score

These eight shhools represented t:ifty per cent of the inner-city

elementary schcols that participated in this study. Further inspec-

tion of Table XIII reveals that Schools 14 and 15 were primarily

Paternal, Schools 10, 11, and 16 primarily Familiar, and Schools 8

and 9 primarily Open. School 2 possessed equal. characte 'sties of

the Autol.omous, Controlled, and Closed Organizational Climates.

None of the schools were essentially Autonomous or Controlled.

Th-2 lowe t Climate Similarity Score for a given school or

teacher does not necessarily mean that the scho I Organizational

Climate or the teacher's perception of his Organizational Climate is

exclusively one type. When the, Climate SiMilarity Score is greater

h n approxim ely thirty-five, the Organizational Climate consists

of a combination of the climat s with the lo est Climate Similarity

Scores. 76

This can be noted by look' g at School 2 on Table XIII. School

2 had Climate Similarity Score/s of 71 for the Autonomous, Cmatrolled,

75-Ialpin, A. W. and 3. B. Croft, "Organizatioz al Climate
Scoring Tar Ograin" (Salt Lake City, Utah: University of Utah
Com uter Center lqo Date

71
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and-Closed Organizational Climates and portrayed a combin tion of

the three. School 7, while p imarily Closed, had characteristics of

the Paternal Organizational Climate, Schools 8 and,9, while repre-

senting the most Open Organizatio al Climates of the schools tested

for this study, were not unequivocally Open.

Unless large numbers of randomly selected schools are

administered the OCDQ, it is Jnlikely that representation in each

of the six types of Organizational Climates will be obtained. Fur-

thermore, in a small sample of schools it is unlikely that all the

schools wili displa,y characteristics of only a single type of Organ-

izational Climate. This problem has confronted numerous res rch-
4.1

ers and has been partially resolv d by utilizing alternative techniques

to identify and designate the Organizational Climate of a school. One

technique which has been employed is to collar)se the six categories
Ninto three major types of Organiza4\onal Climate: (11 Open-

Autonomous', .composed of the first two, relatively:Opel-I, climate

(2) Controlled-Familiar, composed f the middle two climates; and

(3) Paternal-Closed, ,composed of the last' two cliMates, both

whi. h are Clos d.77

Table XIV presents, the Cl mate Similarity Scores collaps d

into three major groups. School' 2 which preylously was shown t

a

Ialpin,_ op. cit., pp. 170-171.



Schools
Tested

1.

2.

3.

4.

5.

6.

7.

8.

9.

O.

11.

12.

13.

TABLE XIV

CLIMATE SIMILARITY SCORES COLLAPSED
INTO THREE MAJOR GROUPS

64

ganizational Climates
Open- Controlled- Paiernal-

Autonomous Familiar Closed

239 159 94**

147 159 178

213 65 92

177 145 118

229 157 104

227 173 98

191 161 100

121 145 196

1-89 153 176

117 145 170

149 145 152

229 163 88

229 167 82

193 153 126

179 161 104

147 137 156

*The lower the score the greater the similarity with the
designated Organizational Climate.

**Scores which are nnclerlined indicate the type of Organ-
izati nal Climate or Clima es predominating in each school.



display characteristics of three different types of Organizati nal

Climate, could then be designated as primarily Open-Autonomous.

All the schools reacted predictably when the categories were col-

lapsed with the exception of School 10. School 10 was designated

as Familiar on the basis of Ciimate Similarity Scores for the six

icategory classification. However, when the categories were col-

lapsed to three, School 1 appeared to be characterized as Open-

Autonomous. Since there appeared to be some discrepancy, another

alternative technique was also employed to designate the schools

according to Organizational Climate.

By analyzing the sub-test scores normatively standardized

for a given school (Appendix 0), it was possible to inalfe a decision

oncern ng the relative Openness or Closedness of the 0 ganizational

Climate in relati n to other a hools in the sample. The technique

involved adding the normatively standa dized sub-test scores for

Esprit and Thrust and subtracting Disengagement and yield d an

Openness Se, e.

Table XV prLsents the schools ranked on Openness sco es
and the designati n of the r 1espective Organiz tional Climates.

,

the basis of the Openness scores, Schools 1, 3, 4 5, 6, 7-, 12, 13,

14 and 15 were classified as portraying a priiarily Paternal-Closed

Climate, and Schools 2, 8, and 9 a pritilarily Open-Auton ous



Most Closed 1 6 12
Paternal-Closed 2 13 18

3 28
4 7 3....

5 12 31
6 1 32
7 14 33
8 5 35
9 4 37

10 15 39

..*
Middle Group 11 11 45
Controlled-Fa iliar 12 16 46

13 10 47

Most Open 14 2 48
Open-Autonorn ous 15 8 55.

16 9 57

*This technique was explhined by Dr. Andrew IIayes, College
of Education, University of Georgia, in a telephone conversation.
The Openness Scores were contained on the computer print-out of
the OCDQ data processed at the University of Georgia.
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Climate. These constituted the final identifiction and designation

of the Organizational Climates of the sixteen elementary Schools that

participated in t'lis study, and are presented in Table XVI.

Specifivation and Delineation of Hypothes s

As stated in Chapter I, the hypotheses formulated for this

study were:I

1. The values of urban ele entary school teachers concerning

disadvantaged pupils differ significantly with Organiz tional

ates.

The values of urban eleme tary school principals concerning

disadvantaged pupils as perceived by their t achers differ

significantly with Organizational Climates.

. The difference between the values of urban elementary school

teachers concerning disadvantaged pupils and the values of

urban elementary school principals concerning disadvantaged

pupils a 'perceived by their teachers differ sign ficantly with

Organizational Climates.

The cone ptualization Of Oigani7atlonal -Climate was v" wed

on to distinct.1 v ls. I'iist, it Was p ssible to measure and identify

each school's Organizational'. Climate,collectiveiy as a single entity:

Second, it was possible to Measure and identify each t acher s

Organizational Climatperception,of th wiucir he vas working.
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TABLE XVI
. .

SCHOOLS DEOIGNATED ACcORDING TO ORGANIZATIONAL
CLIMATES COLLAPSED INTO THREE MAJOR GR-OUPS

AND NUMBER OF TEACHERS

ppen-Autonomous Control ed-Familiar Paternal-Closed
No. of No. of No. ofSchools Schools SchoolsTeachers Teachers Teachers

2 15 10 6 1 22

8 17 11 ; 25 3 2a
_

-

9 7 16 26 4 20

5 26

6 17

7 20

12 22

13 21

14 27

15 36

,

Total 3 57 239

rand Total 335



Therefore, as a result of this t o dimensional conceptualization of

Organizational Climate, it was possible to test each hypothesis on

the basis of schools grouped according to Organizational Climates

and individual teachers grouped according to their perception of

their respective school's Organizational Climate.

Null Hypotheses

The following null hypotheses were formulated to facilita e

statistical testing:

lA No significant difference exists between the values of urban

elementary school teachers concerning disadvantaged pupils

on the basis of Lhe Organizational Climate of the schools.

'lB No significant difference exists between the values of urban

.elementary school teachers concerning disadvantaged pupils

on the basis of the Organizational Climate in which the

teachers perceive themselves to be working.

69

2A No significant difference exists between the values of urban

elementary school principals cOncerning disadvantaged

pupils as perceived by their t achers on the-basis of the

Organizational. Climat of the schools.

2B No significant difference e s between the values of urban

elementary schOof principals concerning disadvantaged

pupils as pm ceiv d by their teachers on theOpasis of the
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Organization l Climate inkwhich the teachers perceive

themselves to be working.

31 No significant difference exists between the values of urban

elementary school teachers concerning disadvantaged p pils

and the values of urban elementary schocil principals con-

cerning disadvantaged pupils as perceived by their teachers

on the basis of the Organizational Climate of the schools.

3B No significant difference exists bitweerL the values of urban

elen:ientary school teachers concerni g disadvantaged pupils

and the values of urban elementary school principali con-

cerning disadvantaged pupils as perceived by:their teachers

on the basis of the Organizational Climate-in which the

teachers perdeive themselves to be working.

Finding i from the Sixteen Schools in the Study

Hypotheses lA 2A1 and 3A were subjected to a ne-way

analysis of variance- with the .05 level o f confidence set as the

standard foi establisiiing significant difference. Table XVII pre-

-ntS the number, mean and standard deviation for Hypothesis LA.-
,-

7 Ferguson, op.



,r
r TABLE XVH

NUMBER, MEAN AND STANDARD DEVIATION
FOR HYPOTHESIS 1A: SIXTEEN SCHOOLS

TEACHER VALUES

7

School& Grouped By Standard
Organizational Climates Number Mean Deviaiion

Open-Autonomous 38 146.500 17.032
Controlled-sFamiliar 57 142.175 17.145
Paternal-Closed - 234 143.402 17.603

,
,

Table XV I consists of the analysis of variance for

Hypothesis 1A.

TABLE XVIII

ANALYSIS OF VARIANCX FOR HYPOTHESIS IA

TEACHER VALUES

,

Sum of Degrees oSource of Variatioft Mean SquareSquares Freedom
Between Groups 442. 2 221.000 .718
Within Groups 100,290. 326 307.638
Total 100, 732. -328

, .

*A critical value of 3.03 is required for significance at the
. 05 level of confidence.

,

____
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The number, mean and standard deviation for 4lypothesis 2A

a e presented in Table XIX.

,

TABLE.XIX
,

NUMBER, MEAN, AND STANDARD DEVIATION FOR '.
HYPOTHESIS iA: SIXTEEN SCHOOLS

TEACHER PERCEP:TIONS

Schools Grouped By tandard
Nu --Aber MeanOr anizational Climates Deviation

Open-Autonomous 36 143.250 16.060

Controlled-Familiar 53 138.208 -16.321
1.

Paternal-Closed 207 139.739 16.534

The analysis of variance for Hyppth A is

Table XX.

TABLE XX

ANALYSIS OF VARIANCE FOR HYPOTHESIS

TEACHER PERCEPTIONS

presented in

2A

.

Sourel-of . Sum of Degrees.of Me n
-0

VariatiOn Squares Freedom Squre
Between Groups 561. 2 280.500 . 1.027*

Within Groups 79,996. ''''-if 293 273. 024

Total 80, 557. 295

*
A critical 4alue of . 0 required for significance at the

.05 level 0 f confid ce.
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l''able XXI provides the number, -Amean and standard deviatioi.
for Hypothesis 3A.

TABLE XXI .

NUMBER, MEAN AND STANDARD DEVIATION FOR
_HYPOTHESIS 3A: SIXTEEN SCHOOLS

TEACHER VALUES AND

)
TEACHER PERCEPTIONS

-*

Schools Grouped By . StandardNumber Mean0 anizational Climates Deviation
Open-AutopoMous 36 -2., 917. 6.247
Controlled-Familiar 53 -4.491 7.038
Paternal-Closed 207 -4.106 8.465

1
.

Table XXII presents the analysis of vari ncelor Hypothesis

3A.

TABLE XXII

ANALYSIS OF VARIANCE FOR EFYPOTHESIS 3A
TEACHER VALUES AND TEACHER PERCEPTIONS

Soui ceof Sum of Degrees o , Mean FVariation Squares Freedom Square
Between Groups 57.070 2 .28.535 . 443*
Within Groups 18,863.703 293 64.381
Total 18,920.473 295

_A critical value of 3 .03 is required fo1r significance at the
. 05 level of confidence.

82

3
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Findings From the Most Open and Most Closed Scho Is

Inspection of Table XV reveals that Schools 2, 8, and 9

represented the most Open and Schools 6 and 13 the most Clos

Organizational Climates among the sixte'en schools participating

iriNthis study.

On the basis of this grouping, Hypotheses 1A, 2A, and 3A

were each subjected to a two-tailed test of the significant difference

of imeans for Independent samples
79 with the .05 level of cf)nfidence

set as the standard for establishing significant differerice.

Table XXIII presents the test of significant difference of

means for Hypothesis 1A.

TABLE XXIII

TEST OF SIGNIFICANT DIFFERENCE OF MEANS FOR HYPOTHESIS (
IA: MOST OPEN AND MOST 'CLOSED SCHOOLS

TEACHEI VALUES

Schools Grouped By Number' Mean'Organizational Climates
Standard Degrees "Pir
Deviation of Value

Freedom

Most Open 48 146.500 17.032

Most Closed
/38 138.184 15 635

-

*A criltieal value of 2.000 is required for significance at the
05 level of c,bnfidenee.

74 2. 217*''

79Ferguson, op. cit., pp. 167-168.
foN
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The test of significant difference of means for Hypothesis 2A

s presented in Table XXIV.

TABLE XXW

TEST OF SIGNIFICANT DIFFERENCE OF MEANS FOR FWPOTHESIS
2A: MOST OPEN AND MOST CLOSED SCHOOLS

TEACH:ER PERCEPTIONS

Schools Grouped Degre sStandd Alf
by Organizational Number Mean ar

Deviation °f ValneClimates Freedom
Most Open 36 143.250 16.060

68 2.232*
Most Closed 34 134.500 16.734

, .

*A critical value of 2.000 is required for significance at the
05 level of confidence.

,

Tabk XXV presents the test of significant diffe once of means

or Hypothesis 3A.

TABLE XXV

TEST OF SI NIFICANT DI PFERENCE OF MEANS FOR HYPOTHESIS
3A: ' MOST OPEN AND MOST CLOSED SCHOOLS
TEACHEII VALUES AND TEACHER PERCEPTIONS

Schools Grouped Degrees ir4
by Organizational Number Mean Stand

c
-1rd of

lit

Deviation ValueClimates Freed m
'M6st Open 36 -2.917 6.247

68 .308*
Most Closed 34 -3.412 7.138 '

*
4 criticaLvajue of 2.000 is r quired for significance at the

05 level of confidence.
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Findings from the Individual Teachers who Perce ved their
Organizational Climates a s Most Open and Most Closed

From among the 335 teachers in this study who completed

the OCDQ, thirty-six were identified as perceiving their respective

school's Organizational Climate as Closed. Thirty-two perceived

their Organizatio al Climate as being primarily Autonomous or

Open. Climate Similarity Scores for these individuals are found in

Appendix K and VDPQ rneasur in Appendix P.

Hypotheses 1B, 2B, and 3B were each subjected to a two-

ed t st of significant d fference between t o means for independent

samples. 80 Since this t test is predicated on the assumption that the

populations have equal variances, each of the sainplesiitilized in

testing Hypotheses 1B, 2B,_ and 3B was subjected to a test of ho o-
/

geneity of variance81 at the .05 level of confidence.

Table XXVI presents the homogeneity of vat ance results for

-Hypotheseff-1-233-,--and--3tB.

81 Ibid., pp. 16 69.

85



TABLE XXVr

77

HOMOGENEITY OF VARIANCE FOR HYPOTHESES 1B, 211, AND 3B

TEACHER VALUEE AND TEACHER PERCEPTIONS

Hypoth-
eses

Organizational
Climates Number

Degrees
of Mean

Freedom
Va ia ce F

Most Open 32 31 146.970 321.128
1B 1.157*

Most Cl -)sed 35 34 142.060 277.467

Most Open 29 28 143.790 306.521
211 1.784**

Most Close 32 31 132.938 171.802

Most Op n 29 28 2.823 38.648
311 4.27

Most Closed 32 31 9.656 165.136

A critical value of 2.28 is required for significahce at
he .05 level of confidence.

A critical value of 2.34
the .05 level of confidence.

***A critical.value of 2.41
the .05 level of confidence.

is required for significance at

is required for significance at
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The F tests revealed that there were no significant variances

at the .05 level of confidence in the schools utilized in testing

Hypotheses 1B and 2B. Therefore, a two-tailed t test for ind pendent

samples 82 was employed to test the significant difference of the

Means at the . 05 level of confidence.

Table XXVII presents the test of the signifiCant difference

means for Hypothesis 19.

TABLE XXVII

TEST OF SIGNIFICANT DIFFERENCE OF M7 ANS
FOR HYPOTHESIS 1B

TEA C HER VALUES

Teachers Grouped
By Perception of NumberOrganizational
Climate

Standard
Mean Devia_tion

Degrecs
of

'Freedom

!ft vi

Value

Most Open 32 146.970 17.920
65

Most-Closed 35 142.060 16.657
1.158*

A critical, value of 2.00 is required for significance at the
.05 level of confidence.

821bid., pp., 167-168,

87
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Table XXVIII displays the results of the test of significant

difference of means for Hypothesis 2B.

TABLE XXVIII

TEST OF SIGNIFICANT DIFFERENCE OF
MEANS FOR HYPOTHESIS 2B

TEACHER PERCEPTIONS

Teachers Grouped
By Perception of
Organizational
Climate

DegreesStandardumber Mean ofDeviation Freedom
"t"

Value

Mo t Open

Most Closed

29 143.790 17.508

32 132.938 13.107
59 2.713*

A critical value of 2.00 is required for significance at the
. 05 level of confidence.

The F test for Hypothesis 3B (Table XXVI) demonstrated that

he vantnce was not homogeneous. Since the assumption Of-eiiildlify-

f variance was untenable the method of Cochran and Cox83 was

employed to test the significant difference of means at the .05 level

of confidence.

Table XXIX presents the test of significant difference of

means for Hypothesis 3B.

Ibid., pp. 171-173.
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-TI,BLE XXIX

TEST OF SIGNIFICANT DIFFERENCE
OF MEANS FOR HYPOTHESIS 3B

TEACHER VALTIES AND
TEACHER PERCEPTIONS

Teachers Grouped
By Perception of
Organizational
Climate

DegreesStandardNumber Mean Deviation c)fFreedom

ITT

Value

Most Open

Most Closed

29 -2. 828 6. 217
59 2.680*

. 32 -9.656 12.851

A critical value of 2. 043 is required for significance at the
. 05 level of confidence based upon the Cochran and Cox method.



CHAPTER VI

FINDINGS, CONCLUSIONS, AND RECOMUENDATIONS

Summary

Sixteen urban elementary schools designated by the School

Dis rict of Kansas City, Missouri, as being concerned primarily and

xtensively with the education of disadvantaged pupils constituted the

sample on which this study was based.

The Organizational Climate Description Questionnaire (OCDQ)

and the Values Concerning Disadvantaged Pupils Qu tionnaire,-

(VDPQ) were administered to the teachei.s in the sixteen sche

The instruments were administered o ascertain: (1) the valu s of

urban elementary school.teachers concerning disadvantaged pupils,

2) the values of urban elementary school principals concerning dis-

vantaged pupils as perceived by their teachers, and (3) the differ-

ence between the values of urban -1 Mentary school teachers con-

cerning disadvantaged pupils and the values of urban elementary

s hool principals concerning dic.advantaged pupils as perceived by

heir teachers, in relation to the type of Organizational Climate

within which the teachers were functioning or perc

g-

veci themselves

LI

3
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The data were a alyzed through the use of analysis of variance

and tests of the significant difference of means.

-Findings

Basecicupon the decignati n of the sixteen schools in this study

according to the Organizational Climate's collapsed into three cate-

gories--Open-Autono o s, Controlled-Familiar, and Paternal-
!Closed, the following findings were disclosed:

1., The analysts of vari nce yielded an F value of 718 which

was not significant at the . 05 level of confid pee and did not

peri it the iejeetion of the ,null hypothesis that: -NO significant

difference exists between the values of urban elcmentary

school teachers concerning disadvantaged pupils on the basis

of the Orga izational Climate of the schools.

2. The analysis of variance yielded an F value of 1.027 which

was not significant at the .05 level of confidence and did not

permit the rejecUon of the nullhypothesis that: No significant

difference existS between the values of urban el mentary

school principals concerning disadvantaged pupils as per-

e iv d by their 4ac1i on the basis of the Organizational

Cliinate of the schools.

. The analysis of variance yielded an F,value of . 443 Which

not significant at the .05 level of confidence and 'did not



_permit the rejection of the null hypothesis that: No significant

difference exists between the values of urban elementary

school teachers cone rning disadvantaged pupilS and the

valueS of urban elementary school principals concerning

disadvantaged pupils as perceived by their teachers on the

basis of the Organizational Climate of the schoolb.

Based upon the designation of the three most Open and two

most Closed schools according to Organizational Climates, tht? fol-

lowing findings were disclosed:

1. The test of significant difference of means yielded a "t" value

of 2. 217 which was s gnificant at the . 05 level of confidence

nd permitted the rejection of the null hypo h sis that: No

significant difference exists b tween the values of urban

elementary school teachers con -rning, disadvantaged pupils

on the hasis of the Organizational Climate of the schools.

The test of significant difference of m ans yielded a "t" value

of 2. 232 which was significant at the . 05 level of confidence

and permitted the rejection of the null hypothesis that: No

significant difference .exists b t een the values of urban

elementary school principals concerning disadvantaged pupils

as perceived by their teachers on the basis of the OrganDza-

tional Climate of the schools.
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3. The test of significant difference of means yielded a "t" value

of .308 which was not significant at the .05 level of confidence

and did not permit the rejection of the null hypothesis that:

No significant difference exists between the values of urban

elementary school teachers and the values of urban elemen-

tary school principals concerning disadvantaged pupils as

perceived by their teachers on the basis of the Organizational

Climate of the schools.

Based upon the identification of those teachers who perceived

their ret-,pective school's Organizational Climate as pri arily Open

o_ Autonomous and those teachers who perc'eived their resp ,ctive
t,

school's Organizational Climate as Closed, the following findings

were disclosed:

1. The test of signifi ant difference of means yielded a "t" value

of 1.158 which was not significant at the .05 level of confi-

dénce and did not permit the rejection of the null hypothesis

that: No significant difference exi ts between the values of

urban elementary school teachers e Icerning disadvantaged

pupils on the basis of the OrgaMzational Climate in which the

teachers perceive themselves to be working.

2. The test of significant difference of means, yielded a "t" value

of 2.'713 which was significant at the . 05 level of confidence

93
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and permitted the rejcctL -4' the null hypothesi: that: No

significant difference exists between the values of urban

elemeniary school principals concerning disadvantaged pupils

as perceived by their teachers on the basis of the Organiza-

tional Climate in which the tea .hers perceive thernselve5: to

be working. -

The test of significant difference of means yielded a "t" value

of 2.680 which was Significant at the .05 level of confidence

and permitted the rejection of the null hypothesis that: No

significant difference exists between the values of urban

elementary school teachers concerning disadvantaged pupils

and the values of urban elementary school principals con-

cerning disadvantaged pupils as perceived by their teachers

on the basis of the Organizational Climate in which the

teachers perceive themselves to be working.

The iteM analysis .of the final version of the Values Con-

cer _g Disadva taged Pupils Questi nnaire (VDPQ) yielded corre-

lation coefficients of O. 929 for the values of teachers and 0.922 for

the values of principals as perceived by teachers.

Fifty per cent of the sixteen inner-city elementa y schools

that participated.in this study were characterized by a primarily

ClosedOrgani7ational Climate. When the six Organizational Climate

94



categories were collapsed into three categories, trsn schools (62. 5

per cent) were found to be characteri: -!d by a Paternal-Closed Organ-

izational Climate, two schools (12.5 per cent) by a Cant fled-

Familiar Organizational Climate, ancf thr e schools (18. 75 per

by an Open-Autonomous Organizational Climate.

Conclu ons

nt)

Within the limitations of this study and insofar as the teachers

and schools which participated in this investigation were repr enta-

live of inner-city teachers and schools througho It the cou try, the

following conclusions appear warranted:

1. The values of 'urban elementary school teachers concerning

disadvantaged pupils are comparable in schools character-
. -

ized by Open-Autonomous, Controlled-Familiar, or Patern?

Closed Organizational Climat

The values of urban elementary school principals concerning

disadv ntaged pupils as perceived by their teachers are

comparable in schools characterized by Open-Autonon ous,

Controlled-Familiar, or Paternal-Closed Organizat onal

Climat

The differences between.the values of urban elementary

school teachers concerning disadvantaged pupils and the

values of urban elementary school principals concerning

95
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disadvantaged pupils as perceived by their teachers.are-
comparable in schools eharacterized by 0 n-Autonomous,

Controlled-Familiar, or Paternal-Closed ganizational

Climates.

4. The values of urban elementary school teachers concerning

disadvantaged pupils as ascertained by the VDPQ are higher

schools characterized by an Open Organizational Climate

compared to a Closed Organizati ial Climate.

5. The values of urban elementary school principals concerning

disadvantaged pupils as perceived by their teachers a d

asce- tained by the VDPQ are higher in schools characterized

by an Open Orgalkational Climate compared to a Closed

Organizational Climate.

6. The differences between the values of urban elementary

school teachers concerning disadvantaged pupils and thc

values of urban ele entary school principals concerning

disadvantaged pupils as perc ived by their teachers are

comparable in schools characterized by an Open Organiza-

tional Climate compared to a Closed Organizational Climate.

7. The va, es of urban elementary school teachers concerning

disadvantaged pupils are comparable for teachers who

perceive themselves to be working n aii0pen or Closed

Organizational Climate.
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8. The values of urban elementary school prine pals concerning

disadvantaged pupils as perceived by their teachers and ascer-

tained by the VDPQ are higher for teachers who perceive

themselves to be working in an Open Organizational Climate

compared to a Closed Organiztional Climate.

9. The differencetween the values of urban elementary

school teachers concerning disadvantaged pupils and the

values of elementary school principals concerning disadvan-

taged pupils as perceived by their teachers are greater for

teachers who perceive themselves to be working in a Clcised

Organizational Climate compared to an Open Organizational

Climate.

30. The VDPQ is a reliable instru ent for measuring the values

of teachers concerning disadvantaged pupils and the values of

principals cone' -ning disadvantaged pupils as perceived by

teachers.

11. A majority of inner-city elementary schools which are con-

cerned primarily and extensiv ly with the education of disad-

vantaged pupils are characterized by a primarily Closed

Organizational Climate.
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1. The OCDQ data collected for this study should be subjected to

additional statistical tests and procedures such as multiple

regression and correlat;on

estimate (1) the values of teachers concerning disadvantaged

pupils, (2) the values of principals concerning disadvantaged

pupils as perceived by their teachers, a d (3) the difference

between the values of teachers concerning disadvantaged

pupils and the 'values of principals concerning disadvantaged

pupils as perceived by their teachers, from OCDQ scores or

OCDQ sub-test scores.

2. The VDPQ should be subject d to additional item anslyses on

the basis of the data collected from the sample of Lixteen

inner-city elementary schools in this study, and further mod-

ifications should be made in light of the findings. The VDPQ

should al o be subject d to additi nal factor analyses in an

attempt to identify common factors existing within the instru-

ment. The VDPQ should be administered to another sample

of _ner-city elementary school teachers in order to provide

comparison data.

Additional investigations should be conducted which hare as
thei purpose the identification of social, personal, and

olcssional variables which relate to the VDPQ. E>ai ples
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are: age, sex, level of professional preparation, years of

experience in teaching, and socio-economic background.

4. Studies should be initiated which attempt to ascertain

and "how" the values of urban elementary scl ool teachers

concerning disadvantaged pupils can be changed or modified.

5. Additional studies should examine the relationship between

the values of urban elementary school teachers concerning

disadvantaged pupils and the level at vhich the teachers

function in the classroom.

6. Additional investigations should be initiated which relate the

VDPQ to student variables such as motivation, need satis-

faction, and achievement.
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Organizatioi mat Description Questi nnaire

A. W. Halpin and D. B. Croft

The items in this questionnaire describe typical behaviors
or conditions that occur within an elementary school organization.
Please indicate to what extent each of these descriptions character-
izes 4Duli school. Please do not evaluate the items in terms of
11good or "bad" behavior, but read each item carefully and respond
in terms of how well the statement describes your school.

The descriptive scale on which to rate the items is printed
at the top of each page. Please read the instructions which describe
how you should mark your answers.

The purpose of this questionnaire is to seenre a description
of the different ways in which teachers behave and of the various
conditions under which they must work. After you have answered
the questionnaire,- we will examine the behaviors or conditions that
have been described as typical by the majority of the teacliers ti
your school, and we will construct from this description a dortrait
of the Organiz; :ional Climate of your school.

MARKING INSTRUCTION

Printed below is an example of a typical item fo nd in the Organia -
tional Climate Description Questionnaire:

1. Rarely occurs
2. Sometimes occurs
3. Often occurs
4. Very frequently occurs

Teachers call each other by their first names. 1 2

In this example the respondent marked alternative 3 to show that the
interpersonal relationship described by this item "often occurs" at
his school. Of course any of the other alternatives could be
selected, depending upon how often the behavior described by the
item does, indeed, occur in your: school.

Please circle your response clearly, as in the example. PLEASE
BE SURE THAT YOU MARK EVERY ITEM.
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BIOGRAPHICAL INFORMATION

5-7 School

Please place a check ma k to the right of the appropriate
category.

8. Position: Principal
Teacher
Other

9. Sex: Male
Female

10. Age: 20-29
30-39
40-49
50-59
60 or over

11. Years of EXperience in Education:
0-9

10-19
20-29
30-over

12. Years at This School:
0-4
5-9

10-19
20 or over

lii



13. Teachers' closest friends arc other
faculty members at this school.

14. The mannerisms of teachers at this
school are annoying.

15. Teachers spend time after school
with students who have individual
problems.

16. Instructions for the operation of
teaching aids are available.

17. Teachers invite other faculty to visit
them at home.

There.is a minority group of teachers
who always oppose the majority.

19. Extra books are. available for class-
room use.

20. Sufficient time is given to prepare
administrative reports.

21. Teachers know the family background
of other faculty members.

22. Teachers exert group pressure on
non-confOrming faculty members.

23. In faculty meetings, therc is a feeli
of "let's get things done.

24. Administrative Paper work is burden-
some at this school.

25. Teachers talk'about their personal
life to other faculty members.

0

1. liarr-1-- occurs
2. Sometimes occurs
3. Often occurs
4. 'Very frequently

occurs

1 2

1 2 3

2

1 2 3

1 2

2 3

1

1 2

1 2 3

1 2 3

1 2 3

2 3

2 3

4

4

4

4

4

4

4

4

4

4

112



26. Teachers seek special f2vors from
the principal.

27. School supplies are readily available
for use in classwork.

28. Student progress reports require too
much work.

29. Teachers have fun sociali7.ing together
during sc iool time.

30. Teachers interrupt other faculty
members who are talking in staff
meetings.

Most of the teachers here accept
faults of their colleagues.

32. Teachers have too many committee
requirements.

33 There is considerable laughter w
teachers gather informally.

34. Teachers ask nonsensical questions
in faculty meetings.

35. Custodial service is available when
needed.

36. fioutinc duties interfere with the job
of teaching.

37. Teachers prepare administrative
reports by themselves.

38. Teachers ramble when they talk in
faculty meetings.

113
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1. Rarely occurs
2. Sometimes occu s
3. Often occurs
4. Very frequently

occurs

2

1

1 2

1 2

1

1 2

1

. 3

4

4

4

4

4

4

4

2

1 2 3 4



39. Teachers at this school show much
school spirit.

40. The principal goes out of his way to
help teachers.

41. The principal helps teachers solve
personal problems.

42. Teachers at this school stay by
themselves.

43. The teachers accompJsh their work
great vim, vigor., and pleasure.

44. The principal sets an exa _iplc by
working hard himself.

45. The principal does Personal favors
for teachers.

46. Teachers eat lunch by themselves in
their own classrooms.

47. The morale of the teachers is high.

48. The principal uses constructive
criticism.

49. The principal stays after school
help teachers finish their work.

50. Teachers sociElize together in small
select groups.

51. The principal makes all class-
scheduling decisions.

114
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1.
2.
3.
4.

Rarely occurs
Sometimes occurs
Often occurs
Very frequently

occurs

1 2 3 4

2 4

2

2 3 4

2 3 4

2 3 4

1 2 3 4

4

1 2

1

2

1 2

4



2. Teachers are contacted by the principal
each day.

53. The principal is well prepared vhen he
speakp at school functions.

54. The principal helps staff me bers
settle minor differencen.

55. The principal schedul s the work for
the teachers.

56. Teachers leavethe grounds during the
school day.

57. The principal criticizes a specific act
rather than a staff member.

58. Teachers help select which'cour
will be taught.

The principal corrects teachers'
mistakes.

60. The principal talks.a great deal.

61. The prineipal explains his reasong
for crit,i/cisrns to teachers.

62. The principal tries o get b t er
salaries for teaches.

1.
2.
3.
4.

k

Rarely Occurs
Sometimes occu s
Often occurs
Very frequently

occurs

1 2 4

1 4

1 4

4

2 4

1 4

2

1 4

1 2 4

63. Extra duty for teacheirs ip p st d
.eon)1cuotisly.

64, The rules set by the principal are
never questioned.



65, 'The 'principal looks out for the personal
Welfare of teachers.

66. School secretarial se vice is availab
for teachers' use.

67. The princ pal runs the faculty meeting
like a business conference.

The principal is in the building before
whers arrive.

69. Teachers work together preparing
administrative reports.

70. Faculty n ctings are orgai
according to a tight agenda

71. Faculty me_tings arc mainly principal
report meeting's.

72. The principal tells teachers of new
ideas he has run across.

73. Teachers talk about leaving the school
system.

74. The principal cheeks th-i subjee -latter
ability of teac lers.

75. The prin ipal is to understand.

--ss 76. Teachers are informed of the results .

of a supervisor's visit.

77. Grading raciices are sta .'dizod at
this school.
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1. Ra ely occurs
2. Sometimes occurs
3. Often occurs
4. Vcry frequently

occurs

1 2

1

1 2

1

1

1

1

2

2

4

4

4

4

4

4

2 3 4
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1. Rarely occurs
2. Sometimes occurs
3. Often occurs
4. Very frequently

occurs

78. The principal insures that teachers woi
their full capacity.

79. Teachers leave the building as soon as
possible at day's end. 1

80. Thc principal clarifies wrong ideas a
teacher may have.

117
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DATRIX SEARCH

following corgfitutes an e-vact duplication of the materia

contain d on the computer print- vit suppliei by DATRIX, Univerc--

ity Microfilms.

-DATRIX REFERENCE L1STING-PAGE 1

SEARCY" NUMBER-005001 PREPARED FOR-GIES, FRED 0 /12/69

KEYWORDS USED IN SEARCII--

CLIMATE, OPEN, CLOSE

AND

TEACHER, PRINCIPAL

AND

VALUE, STATEMENT, ASSE TION

QUALIFYING CONDITIONS

YEAR 1955 TO 1967

EFERENCES FOUND
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SEVENTY-FOUR ITEM VDPQ*

Copyright 1970 by Frederick John Cbs
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Item Statement

I . One of the most crucial factors in disadvantagernent is the
lack of language skills needed for conceptualization and
communication.

2. In order for the teacher of disadvantaged pupils to bring
about optimum learning-and intellectual growth, the teacher
must utilize 'a variety of experiences and different kinds of
materials for a specific learning task.

Providing truthful and realistic counseling about their socio-
economic status and impoverished living conditions helps
prevent disadvantaged pupils from developing defenses and
conflicts which make them reject the school.

A major characteristic of the disadvantaged child is a
strong perception of self.

5. Misbehavior in the classroom is related more to low socio-
economic status than to low IQ.

4- 6. Social class is the most important single factor related to
achievement test scores.

7 The lower social class pupil typically values the competition
and scholastic achievement implicit in academic tests.

Disadvantaged pupils generally achieve better in a single
social class setting.

Alienation between the clis dvantaged pupil and the teacher
is decreased by the child's concept of the teacher as a
success in the existing culture.

Poor health is pot_a primary factor in the educational
failure of the disadvantaged.
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Item Statement

11. There is a lower incidence of severe visual perceptual
problems among disadvantaged pupils.

+ 12. The elementary school classroom teacher has a signific nt
influence on the disadvantaged pupil's potential for total
school adjustment., in that she has both formal reward
power and social reward power.

13. The disadvantaged child's perception of social status is
more closely related to his level of academic achievement
than is his measured intelligence.

14. A disadvant ged child's social acceptance by his superiors
is a more important influence in directing and modifying
his value orientation and his behavior than is the acceptance
of his peer group.

- 15. Teachers' responses to high soLal status children differ
from their responses to those with low social status in that
teachers are more likely to positively evaluate those chil-
dren they perceive as being of 16w social status.

16. The disadvantaged pupil is typically well prepared to under-
stand and cope with the value orientations and behavioral
expectations of his teachers.

17. Upper- and middle-class children in general, adjust
reasonably well to the social and academic demands of the
school situation, while lower-class children in varying
degrees tend toward maladjustment and failure.

Much of what goes into the adjustment expectations of the
school system appears to require a future time crientation
(delayed gratification pattern) for children.

1 . Children from the lower socio-economic strata are apt to
be found as a large proportion of those who lack facility
with formal language.

'The school is the most significant agent for influencing tl e
general socialization of the child.

132



194

Item Statement

21. Those children who receive the least social stimulation,
poorest training, and least support in the family setting
will also be those who are in the lowest groups in
on the basis of measured intelligence.

22. The aim of many teachers of disadvantaged pupils is to
impose or sell their own personal hopes and values to the
pupils.

Many disadvantaged pupils perceive the school as an
authoritarian institution rather than a place for learning.

24. The content of American cultural and social nor s, if
known, is meaningful to many of the pupils from the lower
soeio-econotnie strata,

25. Most pupils characterized as disadvantaged are member
of a middle socio-economic class:

26. Disadvantaged pUpils respond more negatively to material-
oriented rewards and punishments in relation to middle-
class pupils.

27.-*- Disadvantaged pupils are more likely to place a value on
intellectual accomplishment per se, as opposed to valuing
occupational training.

The programs and teaching methods in contemporary public
schools, as a generalization, are geared to the aims,
ambitions, moral and ethical standards of the core culture
represented by the white, prosperous middle-class,
Protestant, Anglo-Saxon population,

26: Urban school systems, in addition to the traditional educa-
tional role, must assume the role of helping the urban poor
to relate to tlieir environment.

.30. Schools involved in educating disadvantaged pupils arc
presently focusing more attention on adjusting to Jhe pupils
rather than adjusting the pupils to the schools.

133



125

I em Statement

The degree of acceptable social deviation does not bear a
close relationship to the socio-economic classes of the
people concerned.

The traditional emphasis in schools on cognitive learning
appears r.:31evant to most disadvantaged pupils.

33. Teaching disadvantaged pupils does not require spec ial1ed
pre-service and in-service training for teachers.

34. The image which most people have 4:D the elementary school
teaching diSadvantaged pupils is an !,rriage dominated by men,

35. For many disadvantaged pupils, it is the school and not the
home life of the child that is the principal contributor to his
failure.

Teachers of the disadvanthled are better able.to predict the
. .

attitu6e of pupils toward social situations or practices than
the academic achievement of pupils.

+ 37. Behind almost every classroom problem which the disad-
vantaged pupil has or creates is an emotional problem.

Subject matier itself is of great consequence with regard fo
changing the attitudes of disadvantaged pupils.

39. Existing standardized intelligence tests tend to be biased
against black children to an unknown degree.

40. Criticism on the part pf teachers of the ghetto chi
langusge results in his alienation from school.

's verbal

41. Teachers should not depend upon the information supplied
through the administration of ,standardized IQ tests to
disadvantaged pupils concerning their intelligence.

42. Teachers who cannot get ego.gratification from student
accomplishment learn to get it from student failure, and
therefore resort to .strategies designed to perpetuate failure.
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Item Statement

126

- 43. Parental participation in meetings, disoussions, and field
trips provide neutral results in terms of improved parental
and pupil attitudes toward school.

- 4.4. The training of teachers of disadvantaged p ipils should
emphasize the accumulation of facts rather than the structu
of knowledge.

+ 45. When a child from a disadvantaged background is treated as
uneducable, on the basis of low test scores, he tends to
become more uneducable and the low test score is rein-
forced.

- 46. A child with a low IQ score cannot conceivably learn what
others learn even if he spends more time on the learning
task.

4 47. The socio-economic class and family background of the
pupil may exert more influence upon his scholastic achieve-
ment than the school which he attends.

- 48. The minority groups which include large numbers of disad-
vantaged youth have language problems which are substant-
ially the same as those of the typical middle-class white
pupil s.

- 49. The cultural patterns establiShed within the classr om are,
for the most part, compatible to those of the disadvantaged

+ 50. The pupil rmn,the inner-city is viewed by teachers as one
whose- values and behavior must be changed so that they
conform to the dominant middle-class expectations of
American society.

51. The deductive (moving f rom the general to the specific)
method of teaching is consistently more effective than the
inductive (moving from the specific to the general) method
with disadvantaged pupils.
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Item Statement

52. The dis dvantaged pupil generally shows the most intc
lectual retardation in the area of arithmetic development.

53, The language of thc disadvantaged pupil is less concrete,
less expressive, and less informal than that of the middle-
class pupil.

54. The effects of cultural deprivation on intellectual d velop-
ment arc pargy irreversible.

55. Educational retardation in disadvantaged children does not
begin before the child enters school.

56. Disac1vantad pupils are usually systematically frustrated
rather than aided by most of the existing public school
systems due to the diffek.ences of background, culture, and
experience.

Disadvantaged children are intellectually inferior to
middle-class children by the time they enter. school and
as Fchcol continUes through the yearS, the gap diminish

58. Black teachers are able to maintain a sound classroom
climate (discipline) with black pupils better. than white
teachers. -

59. The expectations of pupil achievement which teachers hold
for disadvantaged pupil§ play a crucIal role in terms of
their acaderriic achievement.

60. Parental cooperation and involvement in school activities is
necessary ih order to reach optimum success in teaching
disadvantaged pupils.

61. It does not benefit disadvantaged pupils academically to have
the oppthlunity to attend schools in Which there are_pupils
who are more advantaged ecOnornically, socially, and
culturally than they are.

a
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Staternent

62. The teacher-pupil relationship (rapport) plays a more
crucial part in the attitudes of disadvantaged pupils toward
school and learning than 5s the case with middle-class
pupils.

If disadvantaged pupils are expected to approach their a-ca-
demic potential, they need to be provided compensatory
educational opportunities.

64. Lower-class children do not develop the same type,of per-
sonal attitudes which permit them to readily accept and
submit to school discipline as middle-class children.

+ 65. A pupil's social class status is related to the teach
attitude toward accepting the pupil for what he is.

-66. Black students' reading interests are as varied as white
children of comparable background.

- 67. Black students' .reading abilities are not on a par with vhite
children of comParable background.

68. Meaningful ethnic differences in int lligence do not exist.

69 Disadvantaged pupils see the school as an agency attempting
to teach unimportant things.

70. Disacvantaged pupils see the school as an agency attempting
to make them something they would like to be.

+ 71. For lower-class children a present-time orienta ion (im-
medigte gratification pattern) is more often central in their
conceptual schema.

72. Children'are stimulated to talk when they have something
to talk about; therefore, first-hand experiences are
important in facilitating language growth.-

a

+ 73. fl
It is inconsistent Ito encourage-language developm _nt while
demanding that children be quiet most of the day.
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.m Statement
,

.

74. A disadv2ntaged child's lack of facility in oral .expre.ssion
is calised primarily by low .intelligence.

f'

*A (÷) plus sign precedes eaclivalue which reflects a point of
view consistent with the available research and/ot a con-
sensus of opinion of the writers in tlie field; A (-) minus

' sign precedes each value which reflects a point of view
contrar:y or opposite to the available research andrE'n- a

conSensus of opinion of the writers in the field.
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FQRTY-FOUR ITEM VDPQ*

Item Statement

1. A Driajor characteristic of the disadvantaged child-is a
strong perception of self..

Soc1,L1 class is the most important single factor related to
achievement test scores.

The lower so cial class pupil typically valtief the competition
and scholastic achievement implicit in academic tests.

Disadvantaged pupils geperally achieve better in a single
social Class setting.

5. Alienation betw en the disadvantaged pupil and the teacher
is decreased by the child's concept of the teacher AS a
success in the existing culture.

6. A disadvantaged child's social acceptance by his superiors
is a more important influence in direck.ing and modifying his
value orientation and his behavior than is the acceptance of
Ilig\peer group.

7. Teachers' rsponsesto high social status children differ
from their re pOnses to those with low social status in that
teachers'are more likely to positively evaluate thOse childre

\,they perceive as being of low, social status.

The'disadvantagcd pupil is typically well pv,epared to under-
stand and cope with the value orientations and behaviOral
expectations of his teachers.

Upper- and middle-class children, in general, adjust
reaponably vtell to the social and academic demands of the

.schdol situation, while lower-class children in varying
degrees tend toward, maladjustment and failure.

IQ. /children from the lower socio-econoinic strataare apt to be
found as a large proportion of those who lack facility with
for-Mal langiiage.
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Item Statement

- 11 The school is the most significant agent for influencing the
general socialization of the child.

12. The aim of many teachers Of diSadvantaged pupils is to
impose oi- sell their own personal hopes and values to the
pupils.

.13. Many disadvantaged pupils perceive the school as an author-
itarian institution rather than a place for learning.

- 14. The content a American cultural aril social norms, if
known, is .meaningful to many, of the pupils from the lower
socio-economic strata.

15. Most pupils characterized as;disadvantaged are members of
a middle socio-economic class.

+ 16. Urban school systems, in addition to the traditional educa-
tional role, must assume 4he role of helping the urban poor
to relate to their environment.

- 17. The degree of acceptable social deviation does not bear a
close relationshik to the socio-economic classes of the
people concerned.

18. The traditional emphasis in schools or. cognitive learning
appears relevant to most disadvantaged pupils.

- 19. Teabhing disadvantaged pupils does not require specialized
pre-service and in-service training for teachers.

- 20. The image which most people have of the elementary school
teaching disadvantaged pupils is an image domina.ed by men.

For many disadvantaged pupils, it is the school and not the
home life of the childthat is the principal contributor to his
failure.

_ .
- 22. Subject matter itself s of great consequence with regard to

changing the attitudes of lisadvantaged pupils.



Item

+ 2

Statement

Existing standardized intelligence tests tend to be biased
against black children to an unknown degree.

+ 24. Teachers who cannot get ego gratification from student
accomplishment learn-to get it from student failure, and
therefore resort to strategies designed to perpetuate failure.

25. Parental participation in meetings, discussions, and field
trips provide neutral results in terms of improved parental
and pupil attitudes toward school.

- 26. The training of tea hers 6f dis dvantaged pupils should
emphasize the accumulation of facts rather than the struc-
ture of knowledge.

+ 27. When a' child from a disadvantaged backgrOund is treated as
uneducable, on the basis of low test scores, he tends to
become more uneducable and the low test Score is rein
forced.

+ 28. The socio-economic class and family background of the
pupil may exert more influence upon his scholastic achieve-
ment than the school which he attends.

29. The minority groups which include large numbers, of disad-
vantaged youth have :language problems which are substant-
ially the same as those of the\typical middle-class white
pupils.

The cultural patterns establiShed within the classroom are,
for the most`part, compatible't,o those of the dadvartaged
pupils.

The pupil from the . er-city is viewed by teachers as one
whose values and behavior must be changed so that thc.y
conform to the dominant middle-class expettations of
American society.
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Item Statement

- 32. The deducti-;.re (moving from the general to the specific)
method of teaching is consistently more effective than the
inductive (moving from the specific to the general) method
with disadvantaged pupils.

The disadvantaged pupil generally shows the most intellec-
tual retardation in the area of arithmetic development.

34. The language of the disadvantaged pupil is less concrete,
less expressive, and less informal than that of the middle-
class pupil.

Disadvantaged pupils are ually systematically frustrated
rather than aided by most of the existing public school
systems due to the differences of background, culture, and
cperielice.

36. Disadvantaged children re intellectually inferior to middle-
class children by the time they enter school and as school
continues through the years, the gap diminishes.

37. The expectatiops of pupil achievement which teachers hold
for disadvantaged pupils\play a crucial role in terms of
their academic achievement.

A pupil's social class status_is related to the eAcher's
attitude toward accepting/the pupil for what he is.

39. Black students' reading abilities are not on a par with white
children of comparriole background.

+ 40. IVreaningful-ethnic-differences in intelligence do not exist.

+ 41. DJ sa d vant aged pupils .see the school as an agency attempting
to teach unimportarthings.

- 42. Disadvantaged pupils seejthe school aP an agency attempting
to make them something/they would like to be.

\ =
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. Item Statement

+ 43. For 1ower-class children a present-tirne orientation
(immediate gratification pattern) is more often central in
their conceptual schema.

- 44. A disadvantaged child's lack 6f facility in oral expression
is caused primarily by low intelligence.

*A (+) plus sign precedes each value which reflects a point
of view consistent with the available research and/or a con-
sensus of opinion of the writers in the field. A (-) minus
sign precedes each value which reflects a point of view
contrary or opposite to the available research and/or a
consensus of opinion of the writers in the field.
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'DTATED FACTOR MATRIX OF THE FORTy-FOUR ITEMS
RELATING TO THE VALUES OF TEACHERS DIMENSION

OF THE ,VD1pCre,

Item Factors

1 35 -13 -36 06 31

2 -11 71 -04 -02 07

3 50 -23 -05 10 30

4 55 -03 32 10 14

5 66 -06 -26 -07 07

6 eta -21 -38 08 41

7 5 -16. -09 -03 00

8 22 08 -15 40 40

9 07 48 33 20 09

10 -18 .11 12 53 -18
11 57 -15 -18 -13 18

12 12 51 10 39 -32
13 53 26 27 19 -17
14 38 -16 -65 21 -08
15 19 09 07 -09 65

16 -13 '52 .22 17 02

17 52 -24 -91 21 26

18
-,

42 16 i 02 55 . 16

:ID 00 15 ! 17 52 45

20 09 00 -08 -12 72
21 06 42 -35 06 07

22 49 14 -02 08 34
23 09 11 -21 60 -10



1

Rotated Factor Ma Con ed)

Item Factors

24 38 60 16 -09 -08

25 14
..:

05 -62 -03 35

26 32 -11 -55 -14 23

27 -08 33 21 39 12

28 30 10 -09 -07 -02

29 04 -16 07 54 51

30 51 -02 08 -13 29

31 -15 46 -13 31 21

32 32 03 -07 11 -01

33 51 -29 06 38 01

34 59 03 -06 ,04 13

35 .16 68 00 -19 -09

36 55 -02 -13 -11 07

37 -21 . 46 -28 09 -06

38 -23 :56, -02 12 -01

39 30 -06 -27 34 -07
40 -07 14 .-79 00 -07
41 31 24 -17 26 -07
42 38 -21 -.35 39 08

43 '09 -07 739 10 53

44 34 09 -31 34 42

* All decimals have been omitted.
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ITEM ANALYSIS OF THE FORTY-TWO ITEMS
RELATING TO THE VALUES OF TEACHERS

DIMENSION OF THE FINAL VERSION
OF THE VDP.Q

140

num
Responses in Per Cents

Mean Standard
Deviation

Correlation
Coefficient2 4 5

12.9 17.7 14.5 17.7 35. 5 3. 46 1. 47 0. 49

2 40. 3 21. 0 6. 5 24. 2 6. 5 2. 34 1. 40 0. 13

3 1.6 9.7 14.5 22.6 50. 0 4. 11 1. 10 O. 46

4 21. 0 29. 0 9. 7 17. 7 21. 0 2. 69 1. 48 0. 40

5 16.1 25.8 11.3 21.0 24. '6 3. 11 1. 46 O. 54

6 9.7 21.0 6.5 24.2 37,. 1 3. 59 1. 43 0. 61

7 8. 1 17. 7 19. 4 19. 4 33. 9 3. 54 1. 35 0. 41

8 1. 6 4. 8 3. 2 29. 0 59. 7 4. 43 0. 90 0. 51

9 3.2 12.9 9.7 40.3 3 3 3. 87 1. 12 0. 16

0.0 4 8 0.0 35. 5 58. 1 4. 49 0. '74 0. 02

11 35. 5 25. 8 8. 1 14. 5 14. 5 2. 46 1. 48 0. 47

12 12. 9 12 9 6. 5 37. 1 29. 0 3. 57 1. 38 0. 20

13 6. 5 -6.-5 6. 5 41. 9 37. 1 3. 98 1. 15 0, 36

14 9. 7 16. 1 12. 9 29. 0 30. 6 3. 56 1. 35 0. 50

15 8.1 11.3 11.3 25.8 41.9 3. 84 1. 32 O. 38

16 8. 1 12. 9 25. 8 33. 9 17. 7 3. 41 1. 17 O. 49

17 11.3 14.5 29,0 29.0 14.5 3. 21 1. 21 0. 59

18 6. 5 9. 7 3. 2 22. 6 56. 5 4. 15 1. 26 O. 34

19 3. 2 B. 1 25. 8 27. 4 33. 9 3. 82 1. 10 O. 35

20 50. 0 24. 2 8.5 11. 3 6. 5: 1. 98 1. 28 0. 30

21 17. 7 16. 1 14. 5 27. 4 22: 6 3. 21 1. 44 0. 54

22 11.3 11.3 22.6 25.8 27.4 3. 48 1. .32 O. 24
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Item Responses in Per Cents
Mean Standara

Deviation
Correlation
Coefficient

.
1 2 3 4 5

23 51..6 1-6.1 9.7 9.7 11.3 2.11 1.44 0. 31

24 32.3 11.3 4.8 21.0 29.0 3.03 1.69 0. 45
25 11.3 6.5 14.5 21.0 45.2 3.84 1.38 0. 43
26 9. 7 6.5 9. 7 24. 2 48. 4 3. 94 1. 33 O. 15
27 1. 6 8. 1 6. 5 50. 0 32. 3 4. 05 0. 94 -0.26
28 14. 5 16. 1 9. 7 24. 2 33. 9 3. 48 1. 48 0. 39
29 3. 2 17. 7 8. 1 35. 5 33. 9 3. 80 1. 19 0. 41
30 8:1 11.3 32.3 25.8 3.57 1.23 0. 26
31 12.9. 32.3

,21.0
25.8 16.1 11.3 2.80 1.21 0. 3

32 4 8 9.7 12. 9 35. 5 35.5 3. 89 1.16 0. 42
33 0. 6 12. 9 9. 7 16. 1 29. 0 3. 00 1. 66 0. 54
34 4, 8 12 9 9. 7 33. 9 37. 1 3. 87 1. 2Q O. 38
35 32. 9 16. 1 9. 7 33. 9 25. 8 3. 44 1. 38 0. 41
36 3. 2 1. 6 16. 1 40. 3 37. 1 4. 08 0. 95 0. 06
37- 8. 1 24. 2 12. 9 21. 0 32. 3 3. 46 1. 39 0. 40
38 ,-12. 9 24.2 17.7r 14.5 29.0 3. 23 1. 44 0.23

22. 6 -25. 8 /9. '7 25. 8 14. 5 2. 84 1. 43 0. 42
40 19. 4 25. 8 147. 7 25. 8 9. 7 2. 80 1. 30 0. 51
41 1.6 1.6 25.8 40.3 29.0 3.95 0.88 0. 42

6. 5 8. 3. 2 21. 0 59. 7 4. 21 1. 24 O. 64
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ITEM ANALYSIS OF THE FORTY-TWO ITEMS RELAT,ING
TO THE VALUES OF PRINCIPALS AS PERCEIVED BY

TEACILIIIRS DIMENSION OF THE FINAL VERSION
OF THE VDP

Item Responses in Per Cents
1 2 3 4 5

Mean Standard
Deviation

Correlation
Coefficient

1 12.1 17.2 22.4 24.1 22.4 3.28 1.33 0.49
24.1 29.3 13.8 22.4 8.6 2.61 1.32 L. 12

3 5.2 15:5 15.5 29.3 32.8 3.70 1.24 0.56
4 20.7 27.6 25.9 10.3 1,3.8 2.68 1.31 0.29
5 20.7 24.1 25.9 20.7 6.9 2.68 1.23 0.47
6 12.1 24.1 12.1 24.1 25.9 3.28 1.41 0. ,0
7 5.2 29.3 24.1 19.0 20.7 3.2i 1.24 0.16
8 1.7 6.9 10.3 3E0 48.3 1 4.19 1.01 0.55
9 5.2 8.6 19.0 27.6 37.9 3.86 1.19 0,. 00

10 0. 0 5.2 0. 0 36.2 56.9 4.47 0.76 04 11

11 36.2 32.8 15.5 6.9 6.9 2.14 1.20 0,23
1.2 12.1 8.6 15.5 34.5 27.6 3.58 1.32 0,16
13 8.6 8.6 15.5 29.3 36.2 3.77 1.28 0,34
14 12.1 15.5 24.1 32.3 13.8 3.21 1.24 0.60
15 5.2 12.1 15.5 27;6 37.9 3.82 1.23 0.37
16 16.5 :1- 2 27.6 20.7 17.2 .3,07 1.32 0.36
17 8.6 17.2 36.2 19.0 17.2 3.19 1.19 0.51

6. 9 6,9 15.5 19.0 50.0 4.00 1.211 0.30
19 3.4 6.9 36.2 13.8 37.9 3.77 1.15 0,34
20 46.6.31,0 5.2 10.3 5.2 1.95 1.20

; .0.14
21 13.8 27.6 15.5 27.6 13.8 3.00 1.31 0.50
22 8.6 12.1 24.1 25.9 27.6 3.53

,
1.27 0..22
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Item
Respon es in Per Cents
1 2 3 4 5

Mean

23 51.7 15.5 15,5 10,3 5.2 2,00

24 34.5 6.9 8.6 22.4 25.9 2.98

25 10.3 15.5 15.5 17.2 39.7 3.61

26 6.9 8.6 6.9 , 36.2 39.7 3.95

27 5,2 6.9 5.2 43.1 37.9 4.04

28 15.5 10.3 12.1 31.0 29.3 3 49

29 8 6 19.0 15,5 34.5 20.7 3.40

30 3.4 10.3 17.2 37.9 29.3 3l. 81

31 13.8 25.9 41.4 8.6 8.6 2.72

32 ,6.9 13.8 22.4 29.3. 25.9 3.54

33 /345 13.8 12.1 17.2 20.7 2.75

34 6.9 15.5 12.1 39.7 24.1 3.60

35 10.3 19.0 10.8 29,3 29.3 3.49
1. 7 1. 7 13.8 46.6 34.5 4.12

37 5.2 25.9 15.5
i

22.4 29.3 3.46

38 12.1 12.1 20.7 24.1 29.3 3.47

39 24.1 32.8 171 L 2 19.0 5.2 2.47

40 19.0 -31.0 24.1
I

13.8 10.3 2.65

41 1.7 3.4 29.3 34.5 29.3 3.88

42 5,2 15,5 6.9 22.4 48.3 3.95

Standard Correl
Deviation Coefficient

1.27 -0.01-
1. 67 0. 52

1.42 0.51
1.22 0.15
1.10 0.18

,.

1.43 0.31
1.27 0.47
1.09 0. 27

1.10 0.21
11.23 0.)38

1. 60 0,53
1.22 O. 07

1. 38 0.42
0.85 0.20

-1 31 0.47
1.36. 0.38
1,21 0.22
1.25 0..53

0.95 0.47_

1.30 0. 57
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DESCRIPTION OF ORGANIZATIONAL CLIMATES84

The Open Climate

The Open Climate depicts a situation in which the m.mbers
enjoy extremely high Esprit. The teachers work well together with-
outbickcring and griping (low Disengagement). They are not
burdened by mountainsrof busywork or by-routine reports; the prin-
cipal's policies facilitate the teachers' accomplishment of their
tasks (low Dindrance). On the whole, the group members enjoy
friendly relations with each ither, _but they apparently feel no need
for an extremely high degree of Inthnacy. The teachers obtain
considerable job satisfaction, and are sufficiently motivated to over-
come difficultic., and frustrations. They possess the incentive to
work things (Alt and to keep the organization "moving. " Further-
more, the teachers are proud to be associated with their school.

The.behavior of the principal represents an appropri e Inte-
gration between his own perSonality and the role he is required to
play as principal. In this respect his behavior can be viewed as
genuine. Not only does he sct an example by working hard Lmsclf
(high Thrust) but, depending upon the situation, he can either criti-
cize the actions of teachers or go out of his way to help a teacher
(high-Consideration). He possesses the personal flexibility to be
genuine whether he be required to control and direct the activities of
tilers or to show compassion in SRtisfying the social needs of indi-

viduaLteachcrs _He has_integrity in that he is "all of a piece" and
therefore can function well in either situation. He is not aloof, nor
are the rules and procedures which he sets up inflexible and imper-
sonal. Nonetheless, the rules and regulations that he adheres to
provide him with subtle direction and control for the teachers. He

does not have to emphasize production; nor does he need to monitor
the teachers' activities closely, because the teachers do, indeed,
produce__easily_and freely fie does not do all the work himself
because he has-the ability to let appF(515i-dateleadership-acts emerge
from the teachers (low Production Emphasis). Withal, he is in full
control of the situation, and, he clearly provides leadership for the
staff,

Halpin, op. cit., pp. 174-181.
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The Autonomous Cli ate

The distinguishing feature of this Organizational Climate ishe almost complete freedom that the principal gj.ves to teachers toprovide their own structurcs-for-interaetion so that they can findways within the group for satisfying their social needs. As oneinight surmise, he scores lean slightly mere toward social-needssatisfaction than toward task-achievement (relatively high scores onEsprit and Intimacy).

When the teachers are together in a task-oriented situation
they arc engaged in their -work; they achieve their goals easily andquickly (low Disengagement), There are few minority pressuregroups, but whatever stratification does exist among the groupmembers does not prevent the group as a whole from working welltogether. The essential point is that the teachers do work well to-gether and accomplish the tasks of the organization.

The teachers are not hindered by administrative paper Work,and they do not gripe about the reports that they are reqUired to sub-mit. The principal has set up procedures and regulations to facil-itate the teachers' task. A teacher does not have to run to the prin-cipal every'time he needs supplies, books, projectors, and so on;
adequate controls_have been established to relieve the principal aswell as the teachers of these details (low Hindrance). Th .c,. moraleof the teachers is high, but not as high as in the Open Climate. Thehigh morale probably stems largely from the social-needs satis-faction which the teachers receive. (Esprit would probably be higher"f greater task-accomplishment also occurred within the organiza-tion. )

The principal remains aloof from the teachers, for he runsthe organization in a businesslike and a rather impersonal manner(,high Aloofness). His leadership style favors the establishment ofprocedures and regulations which provide guidelines that theeachers can follow; he does not personally check to see that thingsare getting done. He does not force people to pr Dduce, nor does hesay that "we should be working harder. " Instead, he appears satis-fied to let the teachers work at their own speed; he monitors theiractivities very little (low Production Emphasis). On the whole, heisconsiderate, and-he attempts to satisfy the social needs-of theteachers as well as most principals do (average Consideration).
The principal provides Thruat for the organization by settingxample and by working hard himself. He has the personal.

loG
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flexibility both to maintain control and to look out for the personal
welfare of the teachers. He is genuine and flexible, but his range of
administrative behavior, as compared to that of the principal in the
Open Climate, is somewhat restricted.

The Controlled Climate

The Controlled Climate is marked, above everything else, by
a press for achievement at the expense of social-neqs satisfaction.
Everyone works hard, and there is little time for friendly relations
with others or for deviation from established controls and directives.
This climate is overweighted toward task-achievement and away
from social-needs satisfaction. Nonetheless, since morale is high
(Esprit), this climate can be classified_as more Opened than Closed.

The teachers are completely engaged in the task. They do
not bicker, find fault, or differ with the principal's directives. Th
are there toget the job done, and they expect to e told personally
just how to do it (low Disengagement). There is -in excessive amount
of paper work, routine reports, busy work, and g -eral Hindrance
which get in the way of the teachers' task-accompl mcnt. Few
procedures have been set up to facilitate their worl 'I fact, paper
work seems to be used to keep them busy (high Him gee), Accord-
ingly, teachers have little time to establish very fr' ,dly social
relations with each other, and there is little feelirg camarader
(low Intimacy). Teachers ordinarily work by themselve., and are

, impersonal with each other. In fact, social isolation is comp-ion;
there are few genuinely warm relations among the teaChe ,. Esprit,
however, is slightly above average. We infer that the satisfac-
tion found in this climate results primarily I em task-accomplish-
ment, not from social-needs satisfaction.

The principal is described as dominating and directive; he
allows little flexibility within the organization, and he insists that
everything be done "his" way (high Production Emphasis). He is
somewhat aloof; he prefers to publish directives to indicate how
each procedure is to be followed. These directives, of course, are
impersonal and are used to standardize the way in which teachers
accomplish certain tasks. Essentially, the principal says, "My way
of doing it is best and to hell with the way people feel. " Means and
ends_bave_already been determined; the principal becomes dogmatic
when rnemlers of the group do not conform to his views. He cares
little about how people feel; the important thing is to get the job
done, and in his way. Accordingly, he does not seek to satisfy the
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group's social needs (low Consideration). Nevertheless, he is
trying to move the organization by working hard (average Thrust),
and he personally sees to it that everything runs properly. He
delegates few responsibilities; leadership acts .emanate chiefly from
himself, rather thah from the group. (Surprisingly, it seems that
many school faculties actually respond well to this type of militant
behavior and apparently do obtain considerable job satisfaction
within this type of climate. )

The Familiar Climate

The main feature of this climate is the conspicuously friendly
manner of both the principal and the teachers. Social-needs satis-
faction is extremely high, while, contrariwise, little is done to
control or direct th group's activities toward goal achievement.

The teachers are disengaged and accomplish little in a task-
oriented situation, primarily because the .principal exerts little con-
trol in directing their activities. Also, there are too many people
trying to,tell others how things should be done (high Disengagement)..
The principal does not burden the teachers with routine reports; in
fact, he makes it as easy as possible for them to work. Procedural
helps are available (low Hindrance). The teachers have established
personal friendships among themselves, and ,socially, at least,
everyone is part of a big happy family (high Intimacy). Morale, or
job satisfaction, is average, but it sterns primarily from social-
need's satisfaction.

The behavioral theme of the principal is, essentially, "let's
all be a nice happy family"; he evidently is reluctant to be anything
other than considerate._lest_he_may, in his estimation, injure the
"happy family" feeling (high.Consideration). He wants everybody to
know that he, too, is one of the group, that he is in no way different
from anybody else. Yet his abdication of social control is accom-

-p-anieT..1, ironic.ally enough, by high Disengagement on the part of the
group.

The principal is not aloof and not impersonal and official in
his manner. Few rules and regulations are established as guides.to
suggest to the teachers how things "should be done" (low Aloofness).
The principal does not emphasize production, nor does he do much
personally to insure-thal t he teachers arc performing their tasks
correctly. Nol one works to full capacity, yet no one is ever "wrong"
also, the actions of membersat least in respect to task accom-
hshmentare not criticized (low Production Emphasis). In short,

158



50

little is done either by direct or by indirect means to evaluate or
direct the activities of the teachers. However, teachers to attribute
Thrust to the princip ii. rut, in this context, this probably means
that they regard him as a "good guy" who is interested in th-ir
welfare and who "looks out for them. "

The Paternal Climate

The Paternal Climate is characterized by the ineffective
attempts of the principal to Control the teachers as well as to satis-
fy their social needs. In our judgment; his behavior is nongenuine
p,nd is perceived by the teachers as nonmotiyating. This climate is,
of course, a partly Closed one.

The teachers do not work well together; they are split into
factions. Group maintenance has not been established because of
thc principal's inability to control the activities of the teachers (high
Disengagemefit). Few Hindrances burden the teachers in the form
of routirc:. reports, administrative duties, and committee require-
ments, Mainly because the principal does a great deal of this busy-
work himself, (low 'Hindrance). The teachers do not enjoy friendly
relationships with each other (low Intimacy). Essentially, the
teachers have given up trying; they let the principal take care of
things as best he can. Obviously, low Esprit results when the
teachers obtain inadequate satisfaction in respect to both task-
accomplishment and social needs.

The principal, on the other hand, is the very opposite of
aloof; he is everywhere at once, checking, monitoring, and telling
people how to do things. In fact, he is so non-aloof that he becomes
intrusive. He must know everything that is going on. lie is always
emahasizing all the things that should be done (Production Emphasis),
but somehow nothing (ides get done. The principl sets up such
items as schedules and class changes, personally, hc does not let
the teachers perform any of these activities. His view is that
"Daddy knows best. n

The school and his duties within it are the principal's main
interest in life; he derives only minimal social-needs satisfaction
outside his professional role. He is considerate, but his Considera-
tion appears to be a form of seductive oversolicitousness rather
than a genuine concern for the social ndeds of others. In a sense,
he uses this Consideration behavior to satisfy his own social-needs.
Although he preserves an average degree of Thrust, as evidenced
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by his attempts to move the organization, he nonetheless fails to
motivate the teachers, primarily because he, as a human being,
does not provide an example, or an ideal, which the teachers care
to emulate.

The Closed Climate

The Closed Climate marks a situation in which the group
members obtain little satisfaction in respect to either task-
achievement or social-needs. In short, the principal is ineffective
in directing the activities of the teachers; at the same time, he is
not inclined to look out for their personal welfare. This'climate is
the most closed and the least genuine climate that we have identified.

The teachers are disengaged and do not work well together;
consequently, group achievement is minimal (high Disengagement).
To secure some sense of achievement, the major outlet for the
teachers is to complete a variety of reports and to attend to a host
of "housekeeping"-duties. The'principal does not facilitate the task-
accomplishment of the teachers (high Hindrance). Esprit is at a
nadir, reflecting low job satisfaction in respect to both job satis-
faction and soCial-needs satisfaction. The salient bright spot that
appears to fzeep the teachers in the school is that they do obtain
satisfaction from their friendly relations with other teachers (aver-
age Intimacy). (We would speculate that the turn-over rate for
teachers in this climate would he very high unless, of cour. e, the
teachers are too old to move readily to another job, or have been
"locked into the system" by the attractions of a retirement system.

The principal is highly aloof and impersonal.in controlling
and directing the activities of the teachers (high Aloofness). He
emphasiz.es production and frequently says that "we should work
harder. " He sets up rules and i'egulations about how things should
be done, tad these rules are usually arbitrary (high Production
Emphasis = But his words are hollow, because he, himself,
possesses little Thrust and he does not motivate the teachers by set
ting a good personal example. Essentially, what he says and what
he does are two different things. For this reason, he is not genuine
in his actions. He is not concerned with the social needs of
teachers; in fact, lie can be r' 'pi cte d as inconsiderate (low Consider-
ation). nis cry of "let's work harder" actually means, "you work
harder. " lie eKpects everyone else to take the initiative, yet he
does not give them the freedom required to perform whatever lead-
ership acts are necessary. Moreover, he, himself, does not

-*



provide adequate leadership for the group. For this reason the
teachers yiew him as not genuine; indeed, they regard him as
"phony. " This climate characterizes an organization for which
the best prescription is radical surgery.
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MEASURES OF THE VALUES.OF TEACITERS ON THE VDPQ
FOR THE SIXTEEN SCHOOLS

School
Number

of
Teachers

Mean Values
of

Teachers
Standard

Deliiation

1. 22 144. 55 14.97
2. 14 155. 86 16.81

3.

4. eJ

26

20

140. 50

138. 10

19.56
12.59

5. 24 134. 50 17.64
6. 17 136. 65 15.13

7. 19 150. 42 14.58

8. 17 136. 82 14.16

9. 151. 29 13.66
10. 6 144. 17 19.67
11. 141. 16 12.30
12. 22 142. 50 14.35
13. 21 139. 43 16.66
14. 27 149. 63 18.57
15. 36 151. 36 19 74
16. 26 142. 69 21.10
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MEASURES OF TILE VALUES OF PRINCIPALS AS kERCEIVFD
BY TEACUERS ON IdE V JP(-) FOR THE SIXTEN scnooLs

15g1

School

-
Numbo.r

of
Teachtn-

TO" r, rl nf
cipal as Perceived

by Teachers
Standard
Deviation

1. 20 139. 20 15. 28
2. 14 149. 15. 85
3. 21 141. 24 17: 42
4. 20, 133. 35 9. 20
5. 21. 135. 00 15. 02
6. 15 129. 80 16. 30
7. 16 145. 38 10. 94
8. 136. 06 14. 01
9. 5 150. 20 17. 38

10. 6 135. 50 16. 50
136. 08 13. 03

20 137. 45 13. 12
13. 19 138. 21 17. 02
14. 24 /45. 25 18. 31
15. 31 146. 45 20. 51.
16. 23 141. 09 19. 74



MEASURES OF THE DIFFEI{ENCE BETWEEN THE VALUES OF
TEACHERS AND TP1 VALUES OF PRINCIPALS
AS PERCEIVED BY TEACHERS ON THE VISPQ

FOR THR SIXTEEN SCHOOLS

Number of
Teachers

Mean
Difference

20

14

-6.00
-6.36

3. 21 -1.67
4. 20 -4.75
5. 21 +0.10

6. i5 i -5.73
7. 16 -3.31

8. 17 -0.77
9. 5 -0.60

10. 6 -8.50

11. 24 -5.71
12. 20 -4.95

,
13. 19 -1.58
14. 24 -5.21
15. 31 -6.74
16. 23 -2.17
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CLIMATE .LWMiLAMTY SCORES OF THE TEACHEIS
PERCEIVING THEIR ORGANIZATIONAL CLIMATE

MOST OPEN ON THE OCDQ

Teachers Opn
Organizational Climates

Ant Cnt Fain Pat

1. 54 31 87 66 105 89
2. 29 60 102 51 84 106
3. 52 35 21 58 89 111
4. 82 45 91 58 87 77
5. 39 52 92 65 k 90 102
6. 40 79 55 84 ---69 115
7. 40 39 91 56 97 103
8. 44 59 75 76 89 107
9. 25 C`I 102 51 72 114

10. 68 23 91 50 89 93
11. 43 66 70 77 92 108
12. 44 51 81 60 87 99
13. 39 60 82 65 92 100
14. 52 45 79 80 89 101
15. 52 47 71 90 95 101
16. 62 37 95 44 .91 93
17. 30 65 107 48 73 105
18. 48 37 85 54 87 101
19. 39 80 106 49 60 110
20. 33 70 106 49 66 110
21. 25 76 82 69 70 120
22. 27 68 86 73 76 114
23. 45 42 88 55 94 106
24. 44 75 99 60 71 105
25. 48 69 83 76 Cr 99
26. 38 69 97 56 67 113
27. 56 49 85 78 ? 107 91
28. 42 61 87 62 83 113
29. 45 34 88 49 94 100
30. 53 32 86 51 96 104
31. 52 35 83 66 105 93
32. 41 64 74 83 96 100

*A low score indiates similarity with the designated Organ-
iatio al Climate.

**Open, Autonomous, Controlled, Familiar, Paternal, Closed.
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CLIMATE SIMILARITY SCORES OF THE TEACHERS PERCEIVING

THEM ORGANIZATIONAL CLIMATE MOST CLOSED
ON THE OCDQ

Teache. s Organizationa Climates
Op Aul. Cnt 'am Pat Cls

1. 123 120 60 101 62 26
2. 114 109 63 104 85 33
3. 105 114 on 33 A ri

Z.t 32
4. 111 114 84 89 60 34
5. 112 103 71 96 67 33
6. 120 119 67 98 63 33
7. 107 120 84 85 50 34
8. 117 108 78 95 70 28
9. 117 120 76 95 54 28

10. 107 87 82 65 29
11. 115 102 78 93 66 28
12. 103 104 96 73 58 30
13. 119 102 72 107 78 34
14. 119 106 70 99 68 34
15. 109 106 86 87 66 30
16. 112 95 93 80 87 35
17. 116 119 '75 96 63 35
18. 115 106 78 93 58 22
19. 107 102. 86 85 62 26
20. 118 119 79 96 65 27
21. 123 120 70 101 68 34
22. 120 109 79 100 79 23
23. 114 113 91 84 75 31
24, 95 108 100 71 38 34
25. 112 105 75 00 69 33
26. 116 77 94 61 31
27. 124 121 67 102 67 20
28. 114 107 79 90 63 17
29. 109 108 82 87 52 32
30. 121 116 72 99 70 26
31. 121 116 64 101 68 30
32. 114 103 89 78 69 31
33. 107 118 86 85 50 28
34. 118 117 77 94 67 25
35. 111 116 86 89 66 34
36. 109 118 88 81 52 34

*A low score indicates sirnilari
tional Climate.

**Open, Autonomous, Controlled, Fa iliar, Paternal, Closed.

with the, designated -Organiza-
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THE EIGHT DIMENSIONS OF ORGAN- ,ATIONAL CLIMATE

Teachers' Behavior

161

1. Disen agement refers to the teachers' tendency to be "not with
it. This dimension describes a group which is "going through
the motions, " a group that is "not in.gear" with respect to the
task at hand. It corresponds to the more general concept of
anomie as first described by Durkheim. In short, this subtesl
focuses upon the teachers' behavior in a task-oriented situation.
Hindrance refers to the teachers' feeling that the principal
burdens them with routine duties, committee demands, and
other requirements which the-teachers construe as unnecessary
"busywork. " The teachers pereeive that the principal is hind-
ering rather than facilitating their work.
Esprit refers to morale. The teachers feel that their social
needs are being satisfied, and that they are, at the samc time,
enjoying a sense of accomplishment in their job.

,Intimacy refers to the teachers' enjoyment of friendly social
relations with each other. This dimension describes a social-
needs satisfaction which is not necessarily associated with
task-accomplislunent.

Principal s Behavior

Aloofness refers to behavior by the principal which is character-
ized as formal and impersonal. He "goes by thc book" and
prefers to be guided by rules and policies rather than to deal
with the teachers in an informal, face-to-face situation. His
behavior, in brief, is universalistic rather than particularistic;
nómothetie rather than idiosyncratic. To maintain this style,
he keeps himself--at least, "emotionally"--at a distance from
his staff.
Production Emphasis refers to behavior by the principal which
is characterized by close supervision of the staff. He is highly.

a



directive and plays the role of a "straw boss. " His cornmun
ication tends to go in only one direction, and he is not sensitive
to feedback from the staff.
Thrust refers to behavior by the principal which is characterized
by his evident effort in trying to "move the organization. "
Thrust behavior is marked not by close supervision, but by the
principal's attempt to motivate the teachers through the example
which he personally sets. Apparently, because he does not
ask the teachers to give of themselves any more than he willingly
gives of himself, his behavior, though starkly task-orientcd,
is nonetheless viewed favorably by the teachers.
Consideration refers to behavior by the principal which is
characterized by an inclination to treat the teachers "humanly,
to try-to do a little something extra for them in human terms.
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CLIMATE PROFILE SCORES* OF THE
SIXTEEN SCHOOLS ON THE OCDQ

Schools
Tested

Sub-Tests
**

Dis
2

Inn Esp
4

Int
5

Alo
6

Prd Thr
8

Con

1. 62 55 38 37 54 59 44 . 47

2. 49 56 61 54 55 42 48 31

3. 68 56 36 46 49 48 46 47

4. 63 53 45 44 61 35 51 44

5. 59 56 34 40 58 56 47 45

6. 6 59 33 47 57 51 42 45

7. 65 57 46 57. 38 44 41 47

42 62 52 53 48 32 59 49

9. 45 35 50 37 . 58 54 60 57
/

10. 51 I 46 55 62 50 31 45 56

11, 57 45 44 40 53 36 62 58

12. 64 50 37 41 57 58 46 43

13. 66 55 34 44 51 54 45 47
\

14. 59 63 37 44 \45
\

41 49 5'i

15. 63 49 32 44 50 47 56 55

16. 53 57 48 51 49 28 54 56

Define the 'average response of the teachers for each sub-
test.;and show how the teachers in a school characterize the Organi-
zatiOnal Climate of their particular school. (See Halpin, op. -cit. ,
p. 167.)

*4=Disengagement, Hindrance, Esprit, Intimacy, Aloofness,
Produation Emphasis, 'Thrust, Consideration.
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170
MEASURES OF THE VALUES OF TEACHERS, THE VALUES OF

PRINCIPALS AS PERCEIVED BY TEACHERS, AND THE
DIFFERENCE ON THE VDPQ FOR TEACHERS

PERCEIVING THEIR ORGANIZATIONAL
CLIMATE MOST OPEN ON T:fPE OCDQ

Teachers Values of
Teacher's

Values of Principals as
PerceivecL,_by Teachers Difference

1. 138 137 -1
2. 164 156 -8
3. 143 145 +2
4. 168 171 +3
5. 160 154
6. 162 159 -3
7 113 116 +3
8. 136 138 +2
9. 140 138 -2

10. 166 162 -4
11. 132 130 -2
12. 153 153 0
13. 114 113 -1
14. 151
15. 154
16. 130 127 -3
17. 154 152 -2
18. 174 144 -30
19. 156 147 -9
20. 153 4:3

21. 150 150
22: 148 142 -6
23. 146
24. 139 136
25. 120 118 -2
26. 123 123 0
27. 145 141 -4
28. 158 154 -4
29. 17/ 1/7 0
30. /172 1/4 +2
31. '110 +1
32. 154 146 -8

Number 32 29 29
Mean 146.97 143.79 2. 83

X2 4, 703. 4,176. 82.
X 701, 149. 608,200. 314.
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MEASURES OF THE VALUES OF TEACHERS, THE VALUES OF
PRINCIPALS AS PERCEIVED BY TEACHERS, AND THE

DIFFERENCE ON TEM VDPQ FOR TEACHER
PERCEIVING THEIR ORGANIZATIONAL
CLIMATE MOST CLOSED ON THE OCDQ

Teachers Values of
Teachers

Values of Principals as
Perceived by Teachers Difference

I. 131 110 -21
2. 147 137 -10
3. 130 130 0

4. 134 130 -4
5. 131 131 0

6. 123 126 +3
7. 159 158 -1
8. 182 150 -32
9. 119 120 +1

10.
11. 158 121 -37
12. 170 155 -'-15

13. 158 141 -17
14. 118
15. 151
16. 131 116 -15
17. 143 139 -4
18. 120 109 -11
19. 143 135 -8
20. 134 138 +4
21. 150 128 -22
22. 124 115 -9
23. 145 146 +1
24. 137 137 0
25. 141 140 .-1
26. 141 134 -'7

7. 152 136 -16
28. 144 156 +12
29. 116 111 -5,
30. 152 121 -31
31. 172 130 -33



Teachers Values of
Teachers

Values of Principals as
Perceived by Teachers Difference

32. 140 --
33. 137 138 +1

34. 173 140 -33
35 123 125 +2
36. 143 142 -1

Number 35 32 . 32

Mean 142. 06 132. 94 9. 66

-,-.- x 4, 972. 4, 254. 309.

>:- X 715, 742. 570, 842. 8, 103.

.....


